1

Copyright 2011 by Rob Salter
No reproduction without permission
All rights reserved

The author has asserted his right under the Copyright, Designs and Patents Act,
1988, to be identified as the Proprietor of this Work.
Any unauthorized use of this copyrighted material in relation to goods and/or
services (including seminars, workshops, training programmes and classes, etc.) is
prohibited without the express written permission of the owner.

2

CONTENTS

1. Chapter One: The Blueprint: How to control any class.
2. Chapter Two: The Horse Whisperer: How to win any
kid.
3. Chapter Three: The Leader: How to be strict and enjoy
it.
4. Chapter Four: The Journeyman: How to sharpen your
learning curve.
5. Chapter Five: The Seeker: How to find meaning in your
work.
6. Chapter Six: The Rookie: How to handle your first years.
7. Chapter Seven: The Master: How to improve.
8. Chapter Eight: The Healer: How to stay healthy and
happy.

3

INTRODUCTION
Welcome to the Behavior Blueprint
My name is Rob Salter.
This will be my twentieth year of teaching in London secondary schools.
For sixteen years I was a mainstream teacher in two tough comprehensive schools in East
London. For a few years I also worked as a substitute teacher in some of the most
deprived London Boroughs. For the past four years I have worked in Special Education,
which involves plenty of hands on behaviour management work, supporting both teachers
and pupils in class.
I love what I do and I am good at it. My lesson observation reports are mostly outstanding.
But to be honest, they should be. I’ve been doing it long enough!
What I do manage to do is to inspire children to learn through developing excellent
personal relationships with them, whilst keeping firm boundaries and good discipline.
Sounds easy doesn’t it?
It never is. Not even now. It requires work, patience, and most of all skill.
Hopefully by now you will have gotten a flavour of my ideas on behavior management
from my website:
www.teaching-strategies-for-classroom-discipline.com,
which I began to write about three years ago as a first attempt at clarifying my thoughts.
This book then, has been three years in the making.
And it is unusual because not all of the information that you need is here. I have been very
conscious not to reproduce material that I have already covered online, so you will find a
number of hyperlinks in the text that I’d advise you to follow, just to get a clear idea on
the basic concepts in the website.
Once I wrote my site and began to share my ideas with others, I received so much positive
and useful feedback that I realised that I needed to offer more to those teachers I had
begun to work with in my new role as a Special Education teacher, and to new teachers in
general.
Over the last three years I have worked in class with over 40 different teachers, of all
levels of experience and seen my ideas come up time and time again in what they did or
didn’t do with their classes.
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More recently, two things happened that really galvanized me.
Firstly I began to work as a teaching and learning coach with new teachers, specifically
helping them through their first year as a ‘proper teacher’.
Secondly, after a year or two of supporting teachers with behaviour management, I began
to notice something strange: it seemed to me that there were certain things that all of the
teachers who had few behaviour problems in their classes did in common. Unsurprisingly,
those teachers who were experiencing discipline problems were not following the same
rules.
It started to become clear to me that there was some kind of secret Blueprint to managing
a class that some teachers just seemed to ‘have’ and some obviously didn’t.
Finally I began to experiment with the new teachers that I was working with, teaching
them what I thought this Blueprint might be.
The results were startling.
Teachers with little experience were walking into classes, looking and sounding like
seasoned professionals, and more importantly, the pupils were responding to them as if
they were.
It did really seem that the Blueprint could and should be taught.
Skip straight to chapter one if you can’t hold on any longer!
Hopefully though, this book is more than just a series of instructions to follow.
It’s also a book about principles.
It’s about understanding teacher/pupil interactions and using those principles to
accelerate your progress as a behaviour manager.
I am very wary of making exaggerated claims about what this or any book can do for you.
What I will say is that, after using the principles in the book, I have seen teachers with
little experience looking and sounding as if they had been teaching for a number of years.
I have also worked with teachers in their first year, who have made the kind of
psychological breakthroughs that I only discovered in my fourth or fifth year.
They could do this because they had, courtesy of the ideas in my site, a ‘map’ of the
psychological territory to follow, whereas I and most teachers like me, had to draw our
own ‘maps’ as we went along.
The only advice I would give to readers is: this book is a practical manual as much as
anything else. You need to try this stuff, not just read about it.
The Blueprint is not the last word on behaviour management, of course.
Only your experience and how you choose to interpret and learn from it can lead you to
your own answers.
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This is why I have also included extracts from some of the interviews that I did whilst
researching this book. Everyone has a slightly different take on how to apply the
principles, which is as it should be.
As we don’t teach in a vacuum, I have also included quotes from a variety of my favourite
writers on education. As one of my teachers used to say: ‘A wise man learns from
everybody’
If you do find the book helpful, please give me some more useful feedback and I’ll keep
improving, and refining.
Just like my career, this is a work in progress.
For now, it was good to meet you and enjoy the read!

Rob Salter
London August 2011
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Chapter 1. The Blueprint: How to control any class

Emma was a newly qualified Science teacher at a school that I was working in and she was
scared.
We had arranged to talk during the staff induction days, as I was going to be working with
her whilst she taught my class. As the Special Education teacher, I was responsible for
helping her to differentiate the work for the special needs children in my class and to
manage the TA’s.
However, when I saw the look on her face as we discussed some of the ‘characters’ in the
group, I decided that a little more direct mentoring might be in order.
‘OK Emma, Listen. I know this is not necessarily my remit and I know you have a great
mentor….but would you like a bit more advice on behaviour management?’
‘Oh my God…yes please!’
‘OK. Here’s what you do’.
About twenty minutes later, Emma looked more relaxed than I had seen her up till now.
We went through the Blueprint ideas and I left her wondering how much she had taken in
and how much she would be prepared to put into practice.
To my amazement, she did absolutely everything that we had talked about.
My class loved her and she managed to assert herself from the start. Emma had a natural
rapport with the pupils but just needed to learn the basics of creating a high status
persona, just as I had done when I first started teaching.
I’m not going to say that there weren’t problems during that year, but because she had
understood and applied the principles so well, these were mainly small things that could
easily be cleared up.
After Easter that year she told me:
‘I read your whole website over the holiday and I’ve started to apply it to my other
classes. It’s made a real difference.’
In all honesty, it’s rare to meet someone who is so open to change. I think that I caught
Emma at just the right point in her career. She told me that she had been given a lot of
contradictory advice as a trainee and just needed basic principles, on which to build her
own style.
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SO, WHERE’S THE BEEF?
The following five items, were very simply, the patterns that I noted all of the effective
behaviour managers in the school using. There were variations on each, of course, which I
will discuss, but essentially, this is the list I gave Emma, and this is what she did.
I noticed that all of the most effective behaviour managers:

1. Lined their classes up before the lesson and got them silent.
2. Used a seating plan, which they stuck to rigidly.
3. Did a version of a silent starter at the beginning of the lesson.
4. Rarely smiled for the first 20 minutes and the last five of the lesson (but were
quite friendly otherwise).
5. Had predictable and consistent sanctions.

I think that the only surprising thing about this list is how obvious it seems, at least to
experienced teachers.
However, you would be amazed at how many teachers, experienced and otherwise, do few
or none of the above.
So when Emma began to use these tools from the outset, they worked immediately, I think
because there are a whole set of unconscious expectations, that accompany each one, so
that as you use them, you are actually communicating far more than you realize, about
what else you expect your pupils to do.
In my view it’s as important to understand why each one works, as it is to use them.
Let’s examine each one in turn
STAGE ONE: THE LINE UP
Imagine a school with no line ups before class. Children stumble into classes in dribs and
drabs, chatting, running, shouting. It takes the teacher a good five minutes to calm them
down, if at all. Perhaps they have been running in the corridor, perhaps an argument from
last lesson or the playground is carrying on. They shout across the room as they enter.
Then in that school, a new teacher arrives and lines all her classes up. What messages is
she sending out?
1. This is my room, not yours.
2. I decide when and how you enter
3. I set the tone and the atmosphere in here. What happened outside my room, stays
outside.
4. I demand that you wait for me to arrive silently and in an ordered way.
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All of these messages then, are communicated loud and clear without doing or saying
anything. Simply by assertively claiming your right to line up your classes, you are
communicating your idea of yourself as a strict teacher, not only to your classes but to
other classes as well. And as all teachers know, your reputation soon spreads amongst the
pupils in a school.
Now your class is in a line, but are not silent. All you need to do is to stand at the front of
the line, silently, perfectly still, whilst looking at those still talking. Mostly you will not
even need to say anything as other pupils, who are paying attention will tell the others
who are not.
In almost every situation where I have seen this happen, a spooky silence descends on the
group
Speak in a calm, low voice and tell them exactly what they need to do when they come in.
Now there will be schools where line ups are frowned upon for reasons of space.
I have seen teachers do something similar but make pupils come in silently and stand
behind their desks in silence until they are individually told to sit down by the teacher,
giving the teacher time to individually check for equipment and homework.
Why not do both?

STAGE ONE: CONVERSATION POINT
I want to refer to a great conversation I had about this very topic with my training partner
Ross, he brought up the idea of how some teachers get hammered by pupils simply
because they have ‘walked into a room badly’, either by physically apologising for being
there:
Ross: ...but there’s also just walking into a classroom at all without noticing what’s really
going on in the classroom. If you walk in and you’re not paying attention, you’ve already
told them ‘it’s fine; whatever you’re doing is fine’. People who shuffle in carrying loads
of papers: they haven’t thought about how they are coming into a classroom. If you
shamble into a classroom, it’s over. Walking into a classroom is not thinking ‘when I see
them I’m going to start managing them’. You’re thinking ‘I get into the place and then
the lesson begins. The lesson begins when you can see them, well, when they can see
you more to the point’
Rob: So what about the idea of lining the kids up?
Ross: I think it’s not surprising that teachers with good behaviour management skills
attend to the start of lessons…lining them up has a real clarity about it…either you’re
standing on one side of the corridor, facing the front in silence, or you’re not…it shows
that I’m in charge here. The first thing that happens is that I demonstrate that I’m in
charge. You might stop in the corridor as you arrive and you look appalled because kids
haven’t magically realised that you are there, even though you are not appalled by it
really, and it’s that thing isn’t it ‘What the hell is going on?’
Rob: How did you not hear my footsteps?
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Ross: I exist, regulate yourself! And it’s really easy to do but you have to believe you
can do it.
TROUBLESHOOTING AT STAGE ONE.
Disobedience at the line up stage needs to be dealt with firmly and is all about testing
your belief that you can do it.
Some classes, or individuals will need you to prove yourself to them early on in your
relationship. If there are problems at the line up stage, then they are likely to come from
your cultural architects.
I have seen teachers practice line ups a number of times during the first lesson, if the
class are not silent. In the end however, my advice would be to not begin with the
collective punishment of repeated line ups (and to avoid collective punishments like the
plague in general…you’ll just lose the good kids as well).
I would simply ask those talking to stay outside (preferably make them stand against the
opposite wall) and let the rest in, unless of course it’s a significant minority, in which case
you have little choice but to carry on lining them up.
If it’s only one or two, then your cultural architects have already announced themselves
and are waiting for your response.
It’s at this point that the dance begins with these students. I would refer to Chapter 2 at
this point before proceeding any further because you are going to have to be proactive in
setting the tone in your very first interactions with them, if you want them to buy into
your frame.
Most likely, you would need to deal with them quickly and then get them in, whilst
ensuring that you deal with their defiance either during or at the end of the lesson
FROM THE EXPERTS: ‘TO MISS WITH LOVE’
I’ll be quoting a number of times from this great novel, written by Katherine Birbalsingh.
There will be more about her later. Just in case you had doubts about line up, here’s a
short extract, where she is allowing a colleague to observe a lesson with ‘the crazy Year
8’s’, a class that they share and with who he is having a difficult time:
‘So, always meet them at the door, right?’ I advise
The kids are coming tearing down the corridor. They’re pushing each other, running,
shouting. As they approach, one by one, I catch them by the eye, which sends an
electronic bolt through them. Some straighten their backs, others visibly slow down,
others take a deep breath. ‘It’s Miss, it’s Miss, they whisper to each other and line up by
the door.
I stand in front of them quietly, with my finger on my mouth. ‘Shhh.’ Fifty laughs.
‘Fifty!’ I say sharply. ‘Over there!’ I point to the other side of the corridor. He stands to
the other side on his own, head down…..in silence. The others look terrified as a result.
I open the door and let them in, a few at a time, allowing them to chat as they unpack
their things. I let Fifty in right at the end.
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‘I expect top behaviour form you today’ I whisper to him as he enters the room.
Fifty hangs his head. ‘Yes Miss.’ (p56)

STAGE TWO: THE SEATING PLAN
If you ever have the good fortune to be able to watch different teachers in their first
lessons with a new class, you will invariably see the old hands with their classes either
lined up and entering one by one and being told where to sit, or with the whole class lined
up at the back of the room in silence, waiting to be shown their place.
If you want to demonstrate who is in control of the room, then create a seating plan and
insist on it.
In terms of seating arrangements, old hands will often advise you to get clear on who the
cultural architects are in your class, and to make sure that you separate them out.
FROM THE EXPERTS: PHIL BEADLE
Some will begin with boy/girl alphabetically but at this point I’ll quote Phil Beadle, who,
with tongue firmly in cheek, quotes a government inspection report on this very subject!
‘Ofsted suggest that the best way of getting serious work out of the boys in a mixed
school is getting them to sit with slightly lower ability girls. If they are sat with higher
ability girls then they go into learned helplessness mode and get the girls to do their
work for them. If they are sat with girls of the same ability range they go all stupid and
competitive. But if you sit them with girls they can help, they change character
immediately; becoming nurturing, gentle, supportive and interested in their own
attainment and that of others. I use this method now for every class I teach and you
know, it kind of works’ (p8)
In some way you can argue that it matters less where the children sit and more that there
actually is a seating plan in place, although as a general rule, you need to be prepared to
move people without any discussion on a regular basis, as you see fit.
Having introduced the idea from the outset you alone make these decisions, it becomes
easier to make them again. In fact it may be a good idea to plan in advance to make one
or two changes (if necessary) in the second lesson, just to show that you intend to move
them about.
In fact, if you are planning to follow Phil’s advice, then it will take you a couple of lessons
to work out the ability levels of individual kids and to work out the best classroom
arrangements. So in your first couple of lessons, you could do some activities, which will
help you to make these decisions.
For more on how to run your first lesson with a new class, see chapter six.
Another major consideration is where exactly you place your cultural architects in the
room and what you will often see teachers do is to place ‘the naughties’ at the front. The
rationale behind this is that, on an unconscious level, teachers may be thinking that it’s
better to have them closer, so that they can keep an eye on them.

11

However, as one of my colleagues noted recently, that in fact, for an attention seeking or
disruptive pupil, being sat at the front is the worst place for them to be from your point of
view, because at the front, they are on show to the rest of the class, and as a true
attention seeker they will spend all of their time turning around and looking behind them,
to see who is watching them and to try to communicate with others covertly.
Remember that if you are a teacher, and all you can see is the back of a pupil’s head, you
can’t see their facial expressions or what they may be saying or trying to communicate to
others.
So preferably seat them towards the back of the class. The best place is near, or at the
back, and at the side of the room, just so that their influence can be limited to the small
group around them and that you have a good view at all times of what they are up to.
The rule of thumb is: give them a stage and they will perform on it!

DISOBEDIENCE AT STAGE TWO
Now at this point it is worth mentioning that your cultural architects may try to sabotage
you again at the stage of setting up your seating plan, precisely because their power
comes from their ability to mess about with their mates and thereby do no work and
disrupt your lesson
Give them the idea that you expect them to work and they may begin the age old process
of manipulation, the aim of which is to move as close as possible to their friends.
Any pupil who baulks at this stage needs to be dealt with firmly.
It’s a high stakes attempt to lower your status at this early point in your relationship. Any
pupil who decides to take you on at this stage is likely to be a major problem to you all
year if you do not take up the challenge from day one.
It’s well worth either referring them out of the room if necessary, or at least putting them
outside in order for them to consider their options.
Again, refer to Chapter 2 before formulating your plan, but any lame excuses along the
lines of ‘we can’t sit together because we don’t get on…..etc’ need to be treated with the
disdain that they deserve.
Similarly if pupils try to communicate across the room as a way of undermining your
seating plan, they should also be dealt with firmly.

STAGE THREE: THE SILENT STARTER
Many teachers, particularly early on in their careers, struggle to get their classes to listen
or to work without excessive talking.
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The most effective way that I have seen for dealing with this issue is the most proactive.
Those teachers with the least discipline problems find ways of establishing silence in their
classes, often at the beginning of the lesson and often with a silent starter.
I have seen English teachers do silent reading, Maths teachers practice silent mental
arithmetic problems. You could do a spelling test on subject specific key words or a
revision task based on the last lesson (see my page on learning styles for the rationale
behind regular review). You could do an art based activity; anything that lends itself to
silent working.
There are a couple of reasons for the silent starter.
Firstly it firmly establishes your status as the teacher in control by creating extended
periods of silence at the start of the lesson.
Secondly, you will find it far easier returning to silence during the lesson, if you as the
class teacher have established your ability to create silence at the start. The students will
have a memory of that state and will have tacitly accepted that you can create it at will
by using a simple countdown, for example.
By way of contrast, now imagine a teacher who allows her classes to turn up when and
how they like, sit where they like and never establishes silence at the start of the lesson.
Now imagine that teacher trying a simple ‘pens down and eyes on me in 3, 2, 1’
countdown.
She has lowered her own status with the class by not exerting control of the environment,
the seating arrangements or the noise levels and will have a battle on her hands to get the
pupils to listen.

DISOBEDIENCE AT STAGE THREE
Probably the best method that I have heard for dealing with talking during a silent activity
is to get the whole class to stand up and wait for complete silence.
If you can do this, saying as little as possible yourself, then you will have stressed the
point, and the fact that sitting down in your class is as much as a privilege as anything
else.
Hat tip for this one, to ‘coolasacucumber’ on the marvellous TES behaviour forums:
(http://community.tes.co.uk/forums/t/512676.aspx)
One other serious consideration is that if you want silence then you must give your classes
something that they can do without having to ask too many questions. The obvious
dilemma that this causes is that if you want to properly revise or test spellings (both
things that will require you to interact with your classes) then you may need to create
starters which are simply opportunities to silently learn spellings for a test for example or
to create mind maps of the previous lesson in a strict time limit, both perhaps with an
opportunity to share or test the outcome. Otherwise you will have ‘shot yourself in the
foot’, as it were, by creating a ‘silent starter’ which the pupils can’t easily do on their
own without asking for help.
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STAGE FOUR: ‘DON’T SMILE FOR THE FIRST TWENTY MINUTES AND THE LAST FIVE.
This observation relates to the sage piece of teacherly advice that one often hears, which
is ‘Don’t smile till Christmas’.
There are, of course, clear reasons for this advice, which I will go into in detail in Chapter
four, when I discuss the writer Michael Marland.
For now I would say that, having read the above, it would make sense to assume that, if
you are going to do two very high status activities at the start of your lesson (lining up in
silence and a silent starter), then it is logical that during these activities, you will
cultivate a high status persona.
A high status persona, as I discuss in the website, and of which you can see a video
example, here, is essentially a method of ‘acting strict’.
As you will see, the trainee teacher in the video was taught to stand with her head still,
make her voice slower and lower and use the word ‘need’. As you can see, those three
small changes have startling effects, as you too will see if you try them.
Thus the advice, ‘don’t smile for the first twenty minutes and the last five’, suggests that
you simply have to establish your high status persona at the beginning and the end of each
lesson by doing high status activities which involve you exercising your power to demand
silence.
Smiling during these simply ruins the effect you are trying to create. Experienced teachers
know this and inexperienced ones don’t. It’s that simple.
The perfect way to not smile for the last five is to get your class to stand in silence behind
their chairs at the end of the lesson and dismiss them row by row.
Human beings tend to remember their last interaction with you, when deciding how they
will respond to you when they next see you. It is for this reason that, if the end of your
last lesson was chaotic, then the beginning of your next lesson is likely to be as well.
As the opposite is also true, why not make the end of your lessons as controlled as the
beginning?
Ending formally and in an organised and high status way, will ensure that your pupil’s
expectations of the beginning of your next lesson, match your own.

STAGE FIVE: PREDICTABLE AND CONSISTENT SANCTIONS
At this stage in your understanding of the Blueprint principles it may be useful to read
chapters three and four, to get a little more depth on this most thorny of issues for new
teachers. At this point, then I’m simply going to explain the principles as they exist for
teachers who have mastered discipline in their lessons.
Children entering your class for the first time have two questions on their mind:
14

1. How strict is this teacher?
2. What can I get away with?
The correct answers to these questions are:
1. Very.
2. Nothing.
That’s basically it. If only it were that simple.
This is where the work really starts because you can be as high status as you like and
rehearse your ‘performance’ perfectly. However if you cannot back it up with action, the
kids will see you as a fake, or as someone who craves instant popularity and all of your
hard work will have been for nothing.
Following the first four Blueprint steps is relatively straightforward. Step five however is
the tricky one.
This is partly because consistency is something which has to be practiced before it can
become second nature to you.
Hopefully by now you will have read chapters three and four and thought carefully about
your role as a leader of children and what those children want and need most from you.
You will have got your head around the concept of classroom leadership and be aware
that, without exception, children will behave only when they are certain of the
consequences of misbehaviour.
They will do what you let them do.
Therefore, you are going to have to make some decisions before you meet your classes
about what you will and will not accept and what the sanctions will be for noncompliance.
You will see, hear and read totally different advice on this, ranging from complete zero
tolerance, no warnings and immediate detentions, to those (equally qualified) people
suggesting that detentions should be something to avoid generally (apart from at first
when you have to be seen to be prepared to give them) because ultimately they do not
work. I am very loath to criticize anyone who has a workable system that they
recommend.
One word of warning that I would give is that you have no way of knowing whether that
particular system works for them because it is them that is using it, or whether you too
could adopt it successfully straight away. You have to be honest with yourself about which
approach suits your personality in the long run and the only way to do this is through
experimentation.
The main difference between this book and others that you may read is that this system is
not simply based on my experience or my personality but on principles which work for the
majority of teachers the majority of the time, and which crucially, can easily be taught
and practiced by new teachers.
15

My observations led me to the conclusion, that what is most important about any system is
that the pupils see you noticing and dealing with everything.
How you then deal with it is (slightly) less important, apart from the fact that you do
actually do something and that you do the same thing every time.
Many teachers fall down on this point of consistency. They may be happy to write names
on the board and give detentions to certain pupils but they will let others get away with
exactly the same behaviour if not worse.
This lack of consistency then makes those who were punished feel aggrieved when others
are not.
As I wrote here I am a believer in calibrated warnings and sanctions. You can be just as
predictable and consistent using a ‘three strikes and you’re out’ system as by giving
immediate detentions. The trick is not to forget, during the hurly burly of a lesson, who
has had a warning and needs another one.
There are more suggestions as to how to set up your systems in Chapter Six, in section
‘First Lesson, New Class’.
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Chapter 2. How to win any kid: becoming a ‘horse whisperer’

When I walk into a new class, as an experienced teacher, I know precisely which kids I
need to focus on first.
Over the years I have developed a sixth sense as to who the ‘cultural architects’ of the
class are. I coined this phrase here, to describe the effect that certain pupils can have on
the character of a class.
More importantly, in this article, I explained how important it is to get these kids to buy
into your ‘frame’, or your expectations of behaviour and learning, before they take
control and manipulate you into theirs.
Since I wrote my site however, the more I thought about the process that I and other
teachers use, in order to win these kids, the more I realized what a complex set of skills
we employ.
And in my role as a Special Education teacher, working with one class but with many
different teachers, I watched the same ‘difficult’ kids go from class to class, behaving for
some teachers and not for others. I came to realise that what made the difference in their
behaviour had everything to do with the quality of relationship that these pupils had with
the individual subject teachers.
And it was precisely those kind of positive a relationships, that I watched those seemingly
‘lucky’ teachers proactively build with the class, and with those individuals, from their
first meeting.
But how do they do it?
What makes some teachers able to tame the hardest kids and have them eating out of
their hand?
Perhaps it was this image that led me to label certain teachers ‘Horse Whisperers’, after
the 1998 Robert Redford film about a talented but reclusive horse trainer in the Montana
mountains, who seemed to have the ‘magical’ ability to tame wild horses by ‘whispering’
to them.
What these teachers are able to do is to juggle a very complex set of skills on an
unconscious level, and to respond sensitively and appropriately to the feedback that they
get from the pupils, in order to create a relationship based on affection, mutual
understanding and respect.
Many of the skills have been described in detail already, so for more information, either
please refer to the website or the glossary of techniques in the appendix:
HORSE WHISPERER TECHNIQUES:
Assertiveness: protecting your rights, saying ‘no’, giving and receiving criticism.
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Status: playing both high and low, understanding hierarchy, misbehaviour as a way to
lower teacher’s status, becoming a status master,using voice, posture and space to create
a high status teacher persona.
Rapport: Pacing and Leading
Anger Management: being able to express and control anger.

THE UNTEACHABLES: Channel 4
There is a fantastic example of the kind of approach that I am going to describe in a video
called ‘The Unteachables’, in which an English secondary school teacher, Phil Beadle, who
won the UK’s ‘Teacher of the Year’ competition in 2005, is asked to literally ‘tame’ a group
of the most unruly pupils from British secondary schools.
Watching Episode One, you get a good sense of just how disruptive these kids are, because
they are filmed in their own classrooms causing mayhem.
After being bussed down to a remote farmhouse and almost destroying it (!), they get to
meet their new teacher on the first day.
It’s easy to miss the very first things that Phil does when he meets the group, because
mostly you are just amazed that he has managed to get them eating out of his hand within
a very short space of time.
Look closely however and you can learn a great deal.
I’ll describe the scene in detail and then take it apart, so you get the rare opportunity to
see a real ‘horse whisperer’ at work.
The kids are assembled in casual clothes, at a long table in the farmhouse being used for
filming when Phil walks in, wearing a smart suit and tie.
He puts his briefcase on the desk and says: ‘Can I see Dale and Shane outside please?’.
Two boys get up and follow him outside.
The camera crew films Phil chatting to the two boys, who are smoking cigarettes. Phil is
sitting down on the step as they stand. After a while, Dale, who has been standing, sits
as well.
Phil says:
‘If I’m mugging either of you off too much just let me know, quietly’
‘What do you hate about school Dale?’
‘Everything. I hate all the lessons and the teachers.’
‘Shane, what is it that teachers do that makes you grumpy?
‘When they shout at me and grab hold of me.’
After a short time, and once Phil has had time to listen to their responses, he says:
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‘Let’s give it a go’
And he leaves. Then the boys are filmed discussing what has just happened:
‘He’s actually well alright’.
‘Why did he choose us though?’
‘We must be the naughtiest ones here’
When they ask him later, Phil admits that he has ‘read about them’. In fact Phil had been
briefed before taking on the job about each student and knew exactly who the cultural
architects were.
Let’s have a closer look at the complex interplay of skills that this exchange involved.
The very first thing that Phil did was to play very high status. He presented himself
smartly and entered the room in a very ‘teacherly’ way. This was enough to get the two
boys to be compliant and to follow him outside. Phil knew that, as he was dealing with the
two cultural architects of the group, he needed to ‘out-alpha’ them from the start by
imposing his authority and giving the kind of direct instruction which they would obey
without publicly asking why.
Play this one low status;
‘Oh, hi everyone, do you mind if I just have a quick word outside with Dale and Shane?’
and the boys would immediately interpret the friendly and questioning tone of the
statement as indicating a low status, weak teacher and probably counter the request by
asking ‘why?’ and becoming defensive.
To play high, you have to give an instruction as if you totally believe that it will be
carried out and preferably walk outside yourself and wait for the pupil, giving them a
further physical cue to do what they are told.
So what does Phil do next?
He has walked in smartly, played high status, out-alpha –ing the two boys and got them
outside. A less experienced teacher may, once outside, have stayed high status and tried
to warn them about the possible ‘consequences’ of any poor behaviour.
However, Phil recognises what a recipe for disaster this would be.
These boys would have heard that speech a thousand times before and would object to
having been singled out without having done anything wrong.
As a true status master, Phil, having played high, stays one step ahead of the boys by
playing low status. He does this by dropping the teacher persona, by using a far more
conversational tone and by getting onto the same physical level or lower than the boys, to
the point where Dale, who had been standing, moves down to his level and joins him,
sitting.
Phil chooses to play low because the low status position is the place to create rapport. He
also wants to stay one step ahead of the two boys and change his status before they try
to lower it through misbehaviour.
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So how does Phil go about creating rapport?
He follows the simple recipe for creating rapport, which is to pace before you lead.
In the website, I explain this fundamental principle of getting anyone to do what you want
them to do.
In my career, I have noticed that those teachers, who really struggle to either build
relationships with pupils or to get them to behave, all seem to make the same mistake.
They attempt to lead (give a warning or an instruction, discipline, etc.) a pupil with whom
they have built no relationship. Then they end up bemused when all they get is a mouthful
of abuse.
As I said earlier, if he had started with a low status question, he would never have got the
two boys outside. Now however, he deliberately uses a low status question in order to
pace them. Pacing is literally where you try to match their level, physically, intellectually
and emotionally. It is for this reason that it is sometimes referred to as mirroring.
Mirroring is what happens unconsciously when you are naturally in rapport with someone
that you know well. Occasionally you become aware that you are physically mirroring the
other person. When Dale sits down, he is physically indicating that he wants to mirror Phil.
This is because Phil has managed to pace him, thereby creating rapport.
The questions that Phil asks are also very interesting, more for the subtext than the actual
content. Phil was not asking these questions in order to find out the answers; he already
knew them.
He was asking the questions in order to demonstrate that he was interested in getting on
the boys level, to enter into their experience of school.
Then he asked for them to communicate with him if they had a problem with him or with
how he was speaking to them.
Finally, it was time for him to lead. He asked them to give it a go and went back in,
indicating that he was about to go back into ‘teacher-mode’ and expected them to come
back in as well.
The point is that Phil had led the boys on the silent dance: pace, pace, pace….lead.
If you want to lead someone, you have to get their agreement. To do this you have to pace
them for three times as long as it takes you to lead them.
Before the boys went in, they discussed the fact that they had appreciated Phil taking the
time to get to know them.
If you can master this technique of changing your own status at will and pacing pupils,
even when you are in the middle of disciplining them (having sent a pupil out of class for
example), you will have a far easier time in getting compliance in the long run.
If you ever see a teacher and pupil arguing outside a classroom, you can be sure that the
teacher has not understood the basic nature of status transactions.
When you send a pupil out, that pupil has generally been attempting to lower your status
by misbehaving, and you normally have reached a point of anger which has led you to do
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the right thing and ‘top’ them by using your highest status trump card, which is your
refusal to have them in the room.
Now the kind of pupil that you will be sending out will normally be your cultural architect.
If you, having played high status, then continue to do so and speak in an aggressive tone,
you risk alienating the pupil and irreparably damaging your relationship, as they are likely
to simply reflect back your anger to you.
You do want them to take responsibility for what they have done, so asking:
‘Why did I send you out?’
In a neutral tone and waiting for the answer is a good starting point
However, if you then do what the pupil least expects and play low, going for rapport by
using praise as a form of criticism
‘I’ve never had a problem with you before, what’s the matter? Where is that student
that has been doing such good work recently today?’
Then you will have wrong footed them and removed anything for them to push against.
The net result is that you are far more likely to get them to both take responsibility for
their own behaviour and to change their behaviour once back in the room.

THE EMOTIONAL BANK ACCOUNT
Some people find pacing and leading a difficult concept to grasp.
If that includes you; try this on for size:
Steven Covey, who I talk about at length here, calls this process opening an emotional
bank account with someone and making a deposit.
In ‘The Seven Habits of Highly Effective People’, he establishes a general principle, which
is that if you want to make an emotional withdrawal (a request, a demand or set a
boundary), without having made a deposit, just like a real bank account, you will ‘go into
the red’ with that person and encounter resistance to your request. P188
What we saw Phil Beadle do in this clip, was exactly what every experienced teacher will
do with potentially difficult pupils:
Catch them being good, create rapport, pace, praise them and create a relationship
before disciplining them.
Dale and Shane were left with the feeling that Phil accepted who they were and that he
accepted their experience of education as valid. They recognised that on a fundamental
level, Phil was not judging them and was on their side.
He on some level had communicated the understanding that not all children will enjoy the
experience of school and that even if he as an adult had done well at school and been an
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educational ‘success’, he at least was prepared to empathize with children who had the
opposite experience, and to offer them a second chance to enjoy their education.
For pupils as unruly and as used to conflict with teachers as these two boys, the comment
that Phil is ‘well alright’ is an accolade indeed.
Phil communicated quite powerfully that he separated their behaviour from who they
were as people, and that he understood that poor behaviour most often has a context and
a cause.
He wanted to deal with the potential causes of misunderstanding at the outset.
Phil treated them as humans first and was human with them.
Thus in the future, all of his communications with them, whether of a disciplinary nature
or not, would be based on the fundamental assumption that there is an understanding
between them.
Not communication where Phil was simply ‘talking down to them’ as a teacher on high.
Phil understands that with pupils such as these, respect needs to be earned. This is done
by ‘being real’ or ‘on a level’ with the boys.
Now obviously this is a very high stakes strategy. What Phil is actually doing here is to peek
out from behind his ‘mask’ of teacher and be human with them; understanding that they
have feelings and trying to empathize with them.
What he recognises is that boys such as Dale and Shane, will hardly ever have had a
conversation such as this with any of their teachers and will appreciate an adult who has
the confidence to put their ‘adult’ mask down for a moment and admit that in effect, we
are all playing a game. They are playing at being pupils and he is playing at being a
teacher.
Phil’s line: ‘Let’s give it a go’ is effectively saying: ‘OK, now you know that I am a human
being who recognises that you are as well, let’s get on with playing the game of teacher
and pupil.’
And by undermining the seriousness of the game, he has automatically made it more
palatable for them.
The important paradox here is that Phil is seemingly lowering his status and authority as
‘teacher’ in order to raise it. It’s a high risk strategy as we will see shortly as the boys
could have tried to take advantage of the situation.
However it is the high status way in which Phil approached them initially, which makes
them realise that he has chosen to lower his status and this is what separates him from an
inexperienced teacher, who may try to get ‘matey’ with these boys and lose out, is the
fact that Phil, by raising and lowering his status at will, is fully in control of the situation
and is what I refer to as a ‘status master’.
You could say that his playing low status, because it was proactive and deliberate, was
actually a high status move.
This is the hidden genius of the horse whisperer.
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CLASSROOM TECHNIQUES FOR RAPPORT
Before we go on the next level, I want to discuss a few more simple techniques that you
can use in the classroom to create rapport and make some initial deposits in the emotional
bank account of your pupils.
Praise them.
One teaching cliché that you hear often is that teachers should attempt to praise more
than they criticize.
I couldn’t agree more, but I think that teachers would make more of an effort to do this if
they understood the concept of ‘praise envy’ that Phil Beadle discusses in his excellent
book ‘How to Teach’.
Phil suggests that you can ‘catch emotions like you can catch a cold’ (p47), and that the
best way to discipline a child who is not working is to praise the child that is. Most
experienced teachers will instinctively understand that you get more of what you focus on
in life as in the classroom and that if you praise, you are more likely to encounter
praiseworthy behaviour.
Engage with pupils.
This includes simple things like making eye contact, learning names and greeting the
pupils individually, making contact with them, finding out about their likes and dislikes.
Pupils really value what they perceive to be ‘good relationships’ with their teachers and
reserve their worst behaviour for the teachers who they think ‘hate them’, or worse,
those who do not even know their names.
It also helps if they feel that they are getting to know you, so try to speak as much as
possible from the ‘I’ perspective. If you are learning about something that you have
personal experiences of or strong opinions on; share them. Explaining how something
makes you feel personalises the learning for your students and demonstrates that you care
about your subject and that you care enough about them to share ideas. This is turn may
well encourage them to form personal connections with the material.
Now, in many ways, you may have to act this one, as you are not going to get on with, or
even like all pupils or approve of what they do. Take your cue from the video extract
analysed above: being ‘real’ with pupils, even for short exchanges, pays dividends.

Having a Laugh
Humour is a high stakes area as it can go horribly wrong in so many ways and only serve to
lower your status amongst your classes. However, if you can follow these simple
guidelines, both you and your students can benefit from a light-hearted, fun learning
environment and you will make your students look forward to your lessons.
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Avoid sarcasm: I found this one particularly hard I naturally have a sarcastic sense of
humour but it will often backfire if you are sarcastic at the expense of a pupil, however
hilarious the punch line may seem in the moment. You only ever lose their respect with
sarcasm.
Share the joke: If a pupil says something funny; laugh along with the rest of the class,
unless of course it is a malicious joke aimed at you or at another pupil.
Never make jokes at the expense of a pupil: They will only see this as an opportunity to
get revenge and more often than not the gloves will be off. The example of David Starkey
in chapter five should be a clear lesson.
My one fear, after having written this chapter is that I may have left you with the
impression that rapport is all you need. Nothing could be further from the truth. Rapport
is just one weapon in your arsenal.
Let’s move on to the next.

Chapter 3: How to be strict and enjoy it.

Hopefully I have now established the principle that the carrot comes before the stick in
getting your cultural architects onside.
Phil Beadle managed to control his group of unruly pupils by isolating and creating rapport
with two boys with whom he put an initial deposit in their emotional bank accounts. He
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paced them before he led them and took a ‘one pupil at a time’ approach to winning a
group, starting with the most influential.
Win the cultural architects and one by one, the followers will follow and at least allow you
to do your job.
But it doesn’t end there.

BRINGING OUT THE STICK
All pupils, cultural architects included, will test you out, in order to establish in their own
minds, what the boundaries are with you, in terms of what you will and will not let them
get away with.
However well you get on with them, there is a potential trap along the way and Phil
Beadle knew that the trap was there with Dale and Shane. They may like him and accept
his discipline more readily but would they take him seriously?
Kids being kids, they are quite capable of using the goodwill that you have created against
you and trying to manipulate you into getting an easy ride.
When the inevitable tests occur therefore, the clearer and more predictable and
consistent you are in your sanctions, the more secure the pupils will feel and the fewer
behaviour problems you will have.
They have to be certain of your consequences in order to feel secure.
The difficulty is in balancing the rapport that you have created with the more assertive
and higher status elements of your role and in managing your own anger.
But if your students are to like and respect you, you must be able to balance the two.
As in the Phil Beadle example above, the true horse whisperer can actually play high
status by playing low. The more skilled you are, the more readily you can embrace that
particular paradox.
However, experienced teachers like Phil, also recognise that whilst you have to learn to
play low status in order for the cultural architects to accept you playing high, when
approaching a new class in general, you have to start high before playing low.
And this idea of being strict before you can be friendly is the origin of the advice ‘Don’t
smile till Christmas’, which means that you have to create a convincing high status
teacher persona with the class and gain their respect before you can hope to have a more
easy going relationship with them.
So what are the actual techniques that you need to use?
And more importantly, how do you use them convincingly?

PLAYING HIGH STATUS
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As I mention in my web pages on status, it is very important to quickly become
comfortable with what I describe as high status behaviour.
In the next chapter, I will discuss the learning process in detail and the signposts on the
road to becoming comfortable with your role as a leader in the classroom.
However, in the early part of your career, it is highly likely that, unless you were a media
trained politician, an actor or a reasonably high ranking army officer in your previous life,
you will not be immediately comfortable with a position of leadership and authority in the
classroom.
As a result, you may resort, in moments of anxiety when you cannot get kids to do what
you tell them to, to long repressed memories of what your own teachers or parents did in
these situations…and begin shouting.
And at this precise point, my friends, you are out of the game. Shouting is low status.
It may have worked for your dad on that particularly long car journey home from the
family camping holiday when you were seven. But it’s not going to work for you now.
Generally speaking, once you are shouting consistently, you’ve lost and it’s vital that you
understand why.
If you have to regularly shout at your classes, your students are not taking you seriously.
This is very important feedback.
It means that on some level they are not buying into your teacher persona. Shouting in this
context simply translates as ‘why won’t you do what I say?’
Notice that I didn’t say ‘never shout’. The occasional bellow is perfectly acceptable but it
must be occasional enough for it to surprise your classes and it needs to be done in the
high status context of what I have very scientifically named ‘switching’ (see the next
chapter).
A teacher who can ‘switch’ and still be in control of their anger, is seen as high status. A
teacher who routinely shouts is not, and this is why when they do shout, they may produce
the desired effect for 3 minutes, before the unwanted behaviour occurs again…and again.
So assuming that you have ruled out shouting, and you have mugged up on what I mean by
status, how do you, combat your very real fears as a beginner, and create a convincing
teacher persona?
You fake it.
FAKE IT TILL YOU MAKE IT
I want to refer here to a specific episode of a TV show that had a huge impact on me. The
show was called ‘Faking It’ and the episode I am referring to is called ‘Alex the Animal:
Doorman’.
I used this episode for years to teach my Drama students the Sanislavsky acting technique,
because it was such a perfect example of the technique being used without many of the
coaches on the show even realising.

26

If you have never seen it, the show essentially takes people from one walk of life and
introduces them to a completely different job or role and asks them to ‘fake it’ in that
role, after having been coached by people in the profession.
In this particular episode, a short, thin, gay Cambridge University student called Alex, was
sent to the roughest part of South East London, to live with a 6ft 4 kickboxing champion,
who was part time doorman. Alex’s task was to transform himself into a doorman, who
would be hired by a large West End club over other six other actual doormen.
At the end of the show, the chief doorman of this large West End club was utterly
convinced that Alex, who by now looked and acted the part perfectly, was indeed a small
but deadly kick boxer.
When he was told who Alex really was, he literally could not believe it.
So how did Alex pull off this massive confidence trick?
Interestingly, one of Alex’s coaches was an acting coach at RADA, the famous London
Drama School. Alex’s coach taught him how to walk and talk like a doorman, in exactly the
way an actor would learn the physical and vocal characteristics of the character they were
about to play.
Alex’s doorman mentors took him out to work and got him to dress the part and to
physically and emotionally engage with the ‘given circumstances’ of a doorman’s life:
running the door, ejecting drunks, etc.
Often, when I introduce the idea of ‘’faking it’ to new teachers, I hear the kinds of things
that went through Alex’s mind before he was taught to act:
‘I’m just going to be myself in the classroom’
‘The kids will just see through me if I put on an act’
Being yourself is fine, but which part of your regular personality is capable of leading 30
children and getting them to follow your instructions for an hour?
As a beginner, you simply do not have the reference experiences for this. Persuading those
30 children that you are indeed their teacher, and not the gibbering wreck that you feel
inside, is a confidence trick. So you have to act confident, just like Alex ‘the animal’.
Alex had to fake confidence, and to take on a persona, which was the exact opposite to
his own. He found it one of the most liberating experiences of his life.
And so can you.
Here’s how: you have to walk and talk as if you have been teaching for years. As a student
teacher, you need to be carefully observing those teachers who have been doing this and
noting how they hold themselves in the corridors and in class.
How does a teacher, who you would perceive to have high status in the eyes of the pupils,
hold themselves?
How do they address pupils in terms of tone, pace, volume and vocabulary?
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SPACE
Have you ever thought about the space that you occupy and its relationship to your
authority?
Experienced teachers instinctively understand the difference between what I call ‘the
stage’ (the front of the classroom) and ‘the auditorium’ (where the pupils are seated).
Crucially they also understand that as teachers, they are perceived by the pupils, to have
a different energy in either area. Essentially the stage, as the area of maximum exposure,
is the place in the room where you potentially have the highest status. It is where you get
quiet, where you address the class and give instructions.
Spend too long in the auditorium however, which is the place to build individual
relationships and create rapport, and you will see your status drop as children instinctively
sense that you have left a power vacuum at the front of the class. The noise level will
begin to rise, unless you always keep an eye out for pupils talking when you are moving
around.
Many experienced teachers will decide to plant themselves at a desk at the front of the
room and, rather than move into the auditorium and offer help to students, will insist that
students put their hands up if they need help and will also often insist that students come
to them.
Try this technique a couple of times and notice the difference in the way that you feel
about going to a student or having them come to you.

COSTUME
I’m afraid that it actually does matter what you wear to work. The term ‘power dressing’
was almost made for teaching. Children are instinctive creatures and if you do not look
the part and dress in an entirely professional manner, they will respond accordingly. How
you dress also says a great deal about how you feel about yourself and your job. Phil
Beadle wore a smart suit and tie for a very good reason, when meeting his group of
‘Unteachables’ for the first time. Think about how you feel when you spot a police officer
in uniform and you’ll see how your clothes can help you tremendously in creating a high
status teacher persona.

POSTURE
I spent a considerable amount of time describing high status tricks here, one of which is
keeping your head still as you speak. As you practice, you will notice that your vocal tone
and pace also change and become higher status as well. To begin with, however, you are
likely to simply feel awkward and self-conscious.
My advice is to spend some time observing the people that do this unconsciously and see
what effect it has on you and on the pupils, before experimenting with it in class and
seeing what effect it has on your pupils.
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Believe me; they will never work out what it is you are actually doing. In fact, when you
try it out with friends and ask people what you are doing differently, they never guess that
it is keeping your head still, but they all agree that you look ‘scarier’ or ‘more important’.
A corollary of this is that you should try to slow down your movements and make them
more deliberate. Act as if the stage (and the auditorium for that matter) belonged to you.
No need to rush.
The opposite of course, is the low status player who makes a lot of unnecessary, jerky
movements, accompanied by hesitant speech and who rushes around the auditorium,
responding to request after request from students.

VOICE
Slower and lower is the key. If you watch old footage of ‘The Iron Lady’ Margaret Thatcher,
before she was given that title, her voice was considerably higher pitched, softer and
faster. As she grew in stature (and famously received acting training) it mysteriously
became a lot slower and more deliberate and dropped and octave as well.
Another vitally important element of creating a powerful classroom presence is to learn to
project your voice with power and resonance, rather than having to shout. This will
involve learning how to breathe from your diaphragm (breathing in through your nose,
filling your stomach up with air and breathing out through your mouth) rather than the
shallow breathing that most of us practice. There is a short demonstration of this
technique in the screencast here.

Chapter 4: The journeyman: how to sharpen your learning curve.

MY JOURNEY
If you’ve spent any time on my website so far, you’ll see that ‘the stick, ’was the area
which took me the longest to master.
‘The carrot’ of rapport was something that came naturally to me. Before entering
teaching I had done a lot of youth work and felt generally relaxed in the company of young
people. However, one of the things that I found most difficult in my personal and
professional life was to set boundaries, say ‘no’ to people, give criticism and express
anger.
I see these same problems now in the newly qualified or student teachers that I work with
and over time I have learned how to encourage them to assimilate these more difficult
skills more quickly. I do this by distilling my own long learning process into a series of
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principles and techniques, which I believe can rapidly decrease the amount of time it
takes to master the art of behaviour management.
Malcom Gladwell, in his hugely influential book ‘Outliers’ estimates that it takes around
10,000 hours to master any skill, which equates to about ten years of daily practice. This
is why, according to Gladwell, when you ask most people how long it took them to really
master their craft or skill (be it musicians, or teachers) they will often tell you ‘about ten
years’. (p35)
As I mention in the website, the benchmarks along the road are best marked out through
the theory of competencies. We all pass through four levels (think about learning to drive
when you consider each one)
1. Unconscious incompetence (you don’t know that you don’t know)
2. Conscious incompetence (you realize how little you know)
3. Conscious competence (you are learning but you have to think about it)
4. Unconscious competence (you have learned the skills and practice them without
thinking)

What I try to do as a teaching and learning coach in my present school, is to speed up the
learning process by modelling successful teachers and teaching the model to beginners.
For example, before I created the website, I went through the ‘creating instant
presence’ (see website) package with a cover supervisor in my first school, who came to
me for some advice in dealing with the more difficult classes.
I simply taught her to keep her head still and breathe from her diaphragm before speaking
to her class. I thought nothing more of it until the next day when she came to find me
and excitedly told me that I was ‘a genius’ because suddenly the pupils were listening to
her and following her instructions.
As far as I was concerned, I had just been giving her some acting advice!
Once I started to teach this more formally and observe the ‘before’ and ‘after’ effects of
this technique, I witnessed teachers in their first year, looking and sounding like teachers
with five years of experience or more.
I have described the actual high status, assertive techniques and expressions of anger in
detail in the previous chapter but I think that it’s worth describing the thought process
that I went through, which led me to really assimilate these skills into my teaching, thanks
to an amazing book that I discovered.

MICHAEL MARLAND: DIFFIDENCE TO LEADERSHIP
Michael Marland was the head teacher of Woodberry Down school in London, in the 1970’s
and his book ‘The Craft of the Classroom’ is a classic that I would advise any new teacher
to read.
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As soon as I read the following, I realized that Marland was able to put his finger on the
major dilemma facing all new teachers:
‘…as a teacher with responsibility for a group of pupils, you are inevitably a leader. You
have to be able to dominate the group….it is pointless to be afraid of dominating the
pupils, whether for the sake of creating good relationships or from a wish to allow
individuality to flourish’
‘There is amongst many young teachers, a diffidence that makes them pull back from
imposing their will; the result is often that a clique of pupils in the class imposes it’s will
instead….this is resented by the other pupils and the resentment sours those pupil’s
relationship with the teacher’
‘There is also a very understandable fear, which many teachers have, of losing the
affection or good relationship of the pupils…there is nothing so pathetic as the sight of
the desperately anxious teacher, casting away more and more of his standards as frantic
sops to rapid popularity. Teaching is a relatively long term activity and the relationships
that succeed will be built up by a long term policy. The pupil is always suggesting that he
will withdraw his affection from the teacher, like the child from his parent, unless a
demand is dropped…the relationships you should be aiming for are those achieved by, say,
the end of the year, not the end of the first week’ p10
‘The ‘strict teacher’, often proves to have a more friendly classroom than the easy
going teacher. Indeed, the strict teacher usually shouts less (pupils hate being shouted at)
and has fewer rows (also hated) than others…..the strict teacher creates the peace which
is necessary for any positive relationship.’ P7
Marland’s genius is that he manages to get inside the minds of effective teachers. After
reading him, I recognised that good behaviour managers had, without realising it, all asked
themselves four questions, and answered them in completely different ways to those with
behaviour problems.
1. Am I prepared to become a leader of children? Marland makes a great point
about the psychology of young teachers and about the way in which children may
try to withdraw affection in order to manipulate you (‘I thought you were alright
sir…..to which the answer is ‘I am perfectly alright thanks, Now sit down/stop
that) and how ultimately they want you to set boundaries and to be the adult.
After reading the above passages, I began to see the teaching journey as a
movement from diffidence (shyness) to leadership and realised that many young
teachers have very few reference experiences for dominating a group through the
force of their own personality, before entering teaching. It is precisely this lack of
prior experience, which makes the first years of your career so challenging.

2. If you had to choose, would you rather be liked or respected by your class?
This is a tough one because if I’m honest, I used to answer with ‘liked’. I’d pay lip
service to ‘respected’ but that was not me as I operated in life. I hadn’t entirely
bought into Marland’s concept of becoming a ‘leader’ of adolescents, because, like
most people entering the profession, I was not used to dominating groups or social
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situations. Once I did however, I noticed the revelation that was what I refer to as
Marland’s paradox:

3. Do I accept that the strictest teachers have the friendliest classrooms? It was
really only when I began working in SEN that my observations of other teachers
lessons bore this out. I eventually realised that in order to be liked by the kids they
must respect you first and that if they did not, you would never truly get your
classes where you wanted them. Pupils don’t want a friend, they want a teacher
and let’s face it: they aren’t going to be buying you a beer any time soon, so why
not give them what they really want: firm boundaries and consistent application of
warnings and sanctions. One other really important point here is that you have to
be able to think long term and look to build a relationship over time. The problem
in your first year for example is that, not having done this before, you cannot
visualise what this process will look like, which is why so many new teachers go for
‘instant popularity and suffer as a consequence.

4. Do I accept that behaviour management has to come before learning?. You can
have the best lesson plan in the world and be as passionate about anyone about
your subject. If however, your classes are not listening to you or to each other, they
will not learn anything, other than how to wind you and everyone else up.

The more I observe young people both in school and out, the more Marland’s comment
about pupil’s ‘withdrawing affection unless a demand is dropped’ springs to mind.
Young people will tend to try and manipulate those adults who they feel are a ‘soft touch’
and often they will threaten to withdraw their affection.
I’m going to deal with this in two ways; firstly by explaining how to set up systems which
take the emotion out of imposing sanctions.
Then I will discuss why it is often better to call a student’s bluff and ‘destroy’ your
relationship with them first, only to rebuild it on your terms, later on.

MANIPULATION AND EXCUSES

It genuinely surprised me when I heard some experienced colleagues tell me to ‘never
believe anything that a pupil tells you’ but as I became more experienced, I began to see
why.
And as Katherine Birblsingh puts it:
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‘Kids lie. They all lie. Even the good ones. They lie to get out of trouble. It’s instinctive.
They do it without thinking, in order to survive. I’m not bitter. I just know kids.’ (p54)
Let’s think of a few examples.
I have witnessed a number of different examples of teacher attitudes towards allowing
bathroom breaks during lessons. These range from teachers simply allowing any request,
to some teachers allowing them but on the proviso that the pupil sits a fifteen minute
detention after the lesson or after school that day.
Unsurprisingly, those teachers who insist on a detention have virtually no requests for
bathroom breaks, whilst those teachers who allow them, seem to have plenty.
What can we learn from this? That it may just be that pupils will do what they are
allowed to do and consequently, will not do what they are not allowed to do.
The same applies to lateness. The teachers, who insist on a fifteen minute detention for
anyone who arrives after the bell, are far more likely to have fewer latecomers. If you
also pursue pupils who do not come to detentions, they soon get the message that being
on time to lessons is of a premium.
I would hate to think how many times the average teacher is lied to by pupils every day. If
you listen really carefully in the hallways, you can even occasionally hear some students
agree on which tall story they are going to tell to whom.
There really is only one approach that makes sense to things like lateness, no homework,
etc and that is a consistent zero tolerance approach to everyone.
As soon as pupils see inconsistency or a loophole, they will run towards it. They really
have to be certain of your consequences for all misdemeanours.
At this point, I think it would also be a good idea to refer to my section on assertive
discipline and to remind you of your rights as a teacher, and how important it is to be able
to say ‘no’ to pupil requests assertively.

DEALING WITH ANGER AND RELATIONSHIP BREAKDOWN

One of the key points that Marland raises is the idea that as a new teacher, you should aim
to achieve the relationships with your pupils that you want by the end of the year rather
than in the first week.
This approach is what will prevent you from going for instant popularity at the expense of
respect from your pupils.
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I raised the objection earlier that young teachers, particularly in their first year, do not
have the experience to be able to visualise how those relationships can develop.
It is often only after a year of mistakes and having to live with those mistakes, that many
teachers decide to ‘never do that again’ and toughen up in their second year.
One of the most important lessons that you learn on your journey from diffidence to
leadership is that once or twice during the year, particularly as you are establishing your
reputation in a new school, you are going to have to confront one or two of the cultural
architects in their classes.
This has everything to do with becoming a true horse whisperer, because as we saw with
the example of Phil Beadle, he may well have established a good relationship with his
challenging pupils at the start by making a deposit in their emotional bank account, but as
I said, that does not mean that this is the end of the story.
During the year, you will often have to go ‘on a journey’ with certain pupils before you can
‘win’ them and part of this journey is about you setting and keeping to boundaries, when
they are tested.
Certain pupils will only play ball once they feel that you can dominate them and
demonstrate that you are not scared to have a confrontation with them and win.
It all sounds terribly like the jungle doesn’t it?
Well, if it’s handled badly it can be and if it’s not handled at all then that is precisely what
your classroom will seem like, so you choose!
Firstly there is the problem of expressing and managing your anger, which I dealt with in
detail here. I wrote that article because I began to realize that one of the key problems
that many teachers face is their inability to express anger at all, let alone in appropriate
ways towards children.
I know this because I too was anger phobic and it took me losing my rag with a pupil big
time, for that neural pathway to be established in my brain.
After a while, I began to channel my anger and develop a degree of control over it, which
is a far more effective strategy in the long run.
At this point I want to hand over to Susan, who is a young teacher that I have worked with
over the course of her first academic year as a Geography teacher.
ME: In terms of this year, what’s changed, what’s improved? Have you had any key, ‘ah
ha!’ moments?’
SUSAN: There was one key moment. I kept some pupils back from this difficult class that
we have discussed and I dismissed them one by one but I kept Jane back for ‘a chat’. I
used a technique that I had used before, which is to speak very quietly and gently, which
is the way I am…
And then at more or less point blank range, I yelled at her..
ME: Brilliant!
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SUSAN: …very briefly and then went right back down again. The yelling at her had made
me very, very angry or had released the anger that I had felt towards her, so it felt
(laughs) brilliant.
But it wasn’t all about me.
I think the effect on her and on our relationship was great because I sensed in the four or
five lessons since then that, yes she can still be a pain but I think she realises that I
mean business in a way that she didn’t before.
Her immediate response was good for me at the time, she really, really didn’t want to be
with me, which is I think something that we spoke about at the beginning of the year.
If you can get someone to not want to be told off by you then you are in a very good
place. Until you get there, it’s always going to be a little bit like….they’re not too
bothered if you tell them off.
ME: How do you think that she would feel about you expressing the anger that you
obviously have? I mean she probably knew that you were angry with her?
SUSAN: Yes, she probably knew that before, probably quite enjoyed watching me get
angry and not know how to express it.
I hope that it’s obvious why I have included this exchange.
Susan describes the process better than I ever could have. Notice how she still defines
herself as a ‘quiet and gentle’ person but how, over the year, she learned to manage,
accept and appropriately express that anger, by altering her status, being soft, loud and
then soft again.
And notice the effect that it had on Jane.
From enjoying Jane’s inability to express the anger that her misbehaviour obviously
created in her teacher, Jane now knows that if she makes her teacher angry, she’ll know
about and she won’t enjoy the consequences.
This is huge, and is obviously a massive turning point in Susan’s development as a ‘teacher
with teeth’.
In fact, in one of my schools in inner city London, this was referred to a ‘switching’ by the
pupils.
Special respect was reserved for a teacher who could ‘switch’ at will.
EJECTING A STUDENT AND RESOLVING CONFLICT

Of course, things could have played out differently for Susan with this pupil and their
relationship could have broken down if Jane had to be ejected from her class for whatever
reason.
I always encourage teachers to become comfortable with referring a pupil out of their
classrooms, as quickly as possible, despite the fact that, for better or for worse, many
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teachers see this (or are encouraged by their schools to see it) as a failure of discipline on
their part.
However, used sparingly, ejecting a student can be one of the most positive behaviour
management strategies that you can use.
Bear in mind that I am not talking about merely putting a student outside the door for a
short period before speaking to them and allowing them back in. I am talking here about
ejecting a student from the room after they have repeatedly failed to follow your
instructions, or have behaved in a totally unacceptable manner.
In this situation you are clearly dealing with a cultural architect who thinks that they can
dominate you and make your life miserable for the next twelve months. It’s the closest
thing to the gunfight in a Western movie where at least one character utters the immortal
line: ‘this town ‘aint big enough for the both of us’.
And it’s a metaphorical gunfight that you have to win, if you are to avoid future misery.
In order to do this, you have at all times to be aware of the school procedure for ejecting
students and be prepared to use them.
I would strongly advise that you also follow up any incidents of this nature (hopefully they
will be few and far between) with management, and that if no procedure exists, that you
try to meet with the student and another adult before the next lesson.
I write in detail about conflict resolution here. When I finally arrived in a school with a
good conflict resolution system I found that it transformed my relationships with the most
difficult students and made me far more likely to eject students if necessary or to warn
them that this would happen.
I have heard of schools where this kind of system is poorly used, in the sense that unruly
pupils are allowed to get away with fake apologies, before continuing to disrupt.
Obviously, the outcome such meetings depends on you having a positive relationship with
the other adult present, based on mutual respect. If you are not happy with the outcome,
you need to say so.

Chapter 5: The Seeker: How to find meaning in your work.

As I write this book in August 2011, my city has, this summer experienced some of the
worst rioting and widespread civic disorder in its history: much of which was perpetrated
by school age children.
No discussion of behaviour management in schools, particularly British schools, could fail
to ignore this latest grotesque manifestation of what many teachers have been calling ‘the
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teaching battleground’, a situation where annual recorded physical and verbal attacks on
staff are being counted in their thousands and where more and more young teachers
(roughly a third) are being forced out of the profession by the poor behaviour of their
students and the inability of their schools to control it.
Poor behaviour in schools, in the major British cities at least, seems to have reached
epidemic proportions.
To some, this introduction might seem to fit better as the introduction to a book calling
itself ‘The Behaviour Blueprint’, or to any other section, in fact, rather than one about
finding meaning in your work.
But look closely behind the headlines and the hysteria and you’ll recognise that this is
precisely what all of us dealing with young people are asking: how do I work out what all
this means? For me, as a teacher, citizen and as a human being?

THE STARKEY CASE
I’ve decided to begin my discussion with the case of Professor David Starkey, the renowned
Cambridge University History professor, once described as ‘the rudest man in Britain’.
Starkey, for whatever reason, seems to have found himself in the eye of the ‘behaviour’
storm on more than one occasion this year.
The first time was during the rather wonderful Jamie’s Dream School, which aired on UK
television recently. Quite how Jamie Oliver, the do-gooding chef managed to move from
saving school dinners to saving school itself, should be a chapter in on its own.
However Jamie’s social experiment; part of British reality TV’s obsession with badly
behaved kids (witness ‘The Unteachables’, mentioned earlier) brought several ‘stars’ of
British academia politics and entertainment in as teachers to a group of predictably
unmotivated and stroppy school drop outs.
The aim of course: to give them a second chance at education.
Now Starkey, being Starkey, decided to live up to his reputation on his first meeting with
‘the class of death’ and decided to mock one of the boys for being fat. Possibly out of
frustration with the fact that this group of children did not hang on his every word.
Probably, simply because he felt that he could.
The ensuing public outrage was mainly centred on the fact that, here was an education
professional being publicly unkind to a pupil.
Starkey’s point, one which gained him a fair amount of support, was how much more
publicly acceptable this would have been if the situation had been reversed.
In our society, children seem to be able to do and say what they like to adults.
However, parents who smack their children publicly, risk being harassed by social services.
Corporal punishment in schools was outlawed in the 1980’s. None of the last vestiges of
absolute adult control remain.
And children know it.
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Not that I am trying to defend his behaviour as anything approaching good educational
practice. I do however think that he is making an important point, which is that schools
are essentially machines:
How are they ‘machine – like?’
Look at the development of the modern system of schooling after the industrial revolution
and the history of mass schooling itself. Society decided that it was going to need a
qualified and literate workforce. And teachers have been feeding their pupils through the
examinations ‘sausage machine’ ever since.
As everyone knows however, when you fail to regularly oil a machine, the friction created
by the opposing parts moving against each other destroys them and the machine stops.
Of course, as Starkey is pointing out: the oil that makes the school machine run is
discipline. Where there is a breakdown of discipline, there is a breakdown in mass
schooling.
In the past, the one teacher may have been able to physically threaten or punish any of
his 30 pupils if need be and the threat of that punishment was real. Not any more.
Hence the worryingly high proportion (40-50%) of sixteen year olds in the UK who fail to
meet the government’s baseline educational targets (5 A-C grades), which formed the
rationale behind Jamie’s Dream School: can we find other ways to reach this worryingly
high percentage of educational ‘failures’, who seem to have adopted misbehaviour and
disaffection as a way of life?
To be precise, Starkey is making two points.
The first, which he made on Dream School, in the aftermath of his incident with the pupil,
is that in his view, modern liberal educational policy has removed the ‘teeth’ from the
educational system, to the point where we no longer believe that children have free will,
or that they would ever simply chose to misbehave because they can. The system has
become so deterministic that everything and everybody is blamed for misbehaviour (class,
race, special needs, bad parenting, etc) rather than the pupils themselves.
Ironically, I remember reading one witness account of the London riots, where one young
person was speculating that a great deal of the opportunistic looting took place precisely
because young people simply felt that they wouldn’t get caught and could get away with
it.
Starkey himself courted controversy again when interviewed about the riots and managed
to put his finger on another vitally important aspect of the rise in poor behaviour and
lawlessness: the increasing influence of street youth culture, the MTV influenced rap
culture that glorifies consumerism and the ‘gangsta’ lifestyle.
Starkey decided to describe this phenomenon as ‘white’s becoming black’, when
describing the way in which all races were caught up the lawlessness, which seemed a
controversial statement.
Having said this of course, many black colleagues of mine have worked tirelessly to
counter the increasing influence of US imported street culture. Katherine Birbalsingh,
gives an excellent example in her fantastic novel ‘To Miss with Love’, of one such attempt
to turn around a pupil to whom she gives the name ‘Furious’:
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‘You see all these books in here (Furious)?....Half of these books are about why black kids
underachieve….do you want to be another statistic written up in these books?
Furious moves his head from side to side in slow motion.
‘Nah I don’t wanna be a statistic’
‘Why do you do what you do when you are so bright and could be top of your year group?’
‘Miss, you don’t know what it’s like. I can’t be like you want me to be….You don’t know.
Look, Miss I can’t be seen to be workin’. I don’t wanna be a neek’
‘But why? You mean you need to look cool like some rapper on MTV?’
Furious puts all his weight into the back of his chair, as if he’s some kind of gangster, his
head bobbing up and down, exactly the way rappers do in MTV music videos.’ (P22)

GETTING RESPECT

Any young teacher starting out in an inner city school, wondering how get respect as a
teacher in the 21st century would benefit from reading Katherine’s book.
If you read her account closely, you can see that in fact she gets respect by giving it. Not
giving it away unearned, but being respectful at all times, even when disciplining, which
she has a lot of on a day to day basis. She has mastered the art of assertive
communication and creates rapport with all of her students.
Katherine seems to me, to represent a new breed of teacher, who understands that
respect is earned over time, mainly by being consistent with discipline and by being a
great class room practitioner.
Of course it takes time to build relationships and reputations in any school and anyone
who embarks on this path is not opting for an easy ride. In building any relationship, you
lay yourself open to your trust being abused (which also happens to senior teachers like
Katherine) and to disappointment and certain pupils such as ‘Furious’ whom no one can
save.
In my view, what Katherine seems to understand and what Starkey does not is that
discipline has an emotional and some would say spiritual dimension.
It’s not uniquely about simple behaviouristic approaches and in my view, is not as simple
as just putting more oil into the machine.
For Katherine, it seems to also be about having an acute awareness that ‘the machine’
itself may need re-designing and risking her career to do something about it.

THE SPIRIT OF DISCIPLINE: BUILDING LEARNING RELATIONSHIPS
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It seems to me that some adults believe that respect does not have to be earned; it simply
must be given by virtue of the fact that one person is old and educated and the other is
young and in need of education.
Starkey’s example of insulting his inattentive pupil in lesson one, would be a good
example of this.
Katherine Birbalsingh’s example, would seem to demonstrate the opposite approach.
However, it is when we begin to speak of discipline as a topic on its own, divorced from all
other aspects of our work,that we run into problems.
There are two types of discipline in my view, one that is instilled by fear and one which is
borne out of a genuine respect for a teacher as a human being and thus for their
boundaries.
The word discipline, derives from the term disciple, or someone who follows. My
understanding of this idea is that by setting a positive example and creating meaningful
relationships with students, you can lead them in the right direction.
That’s the trick; you have to make kids want to follow you and your example.
Let’s return for a moment to the idea behind Jamie’s Dream School.
Surely if you learn politics from a real life politician, music from a soul legend and acting
from an actor, you can’t fail to be inspired?
Wrong.
And thus my friends we come to the first rule of teaching: it’s not about how much you
know, it’s about how well you can communicate it and how concerned you are with how
much your pupils know.
Anyone who has been through the University system will understand this concept. It
certainly was amazing to me to discover that the individuals, who knew more about their
subject that practically anyone else, were often the worst teachers. Partly because their
interest was in research, rather than in teaching; in expanding their own knowledge and
prestige amongst their peers, rather than in the ‘lowly’ act of teaching those who know
little if anything about their subject. Consequently they came across as condescending or
rude, rather like Starkey.
To my mind, the trick at University was to find the lecturers who actually loved teaching
and to follow them, because they had the ability to make subject matter that may
superficially seem dull, fascinating.
A teacher who loves teaching and can communicate their passion for a subject is worth
their weight in gold.
Or, as Noach Orlowek puts it:
‘A student must know two things about his teacher which will inspire him to accept his
lessons joyfully and willingly (1) His teacher is wiser than he and knows better than he
what is to [the student's] benefit. (2) His teacher very much seeks his [student's] good
and not his own, and has no other intention.’
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In truth, this is what great teachers have always been doing, even back in the days of
corporal punishment.
There have always been those teachers who allowed the system to do their disciplining for
them, or who bullied their way through their careers and disliked children intensely.
And there have always been those, low status players who, being fearful of children have
become the children’s victims, preferring to hide rather than use the available sanctions.
And there have always been great teachers who change lives, partly because they
recognise on some level that discipline is merely part of a respectful relationship where
each party respects the boundaries of the other and that punishment only occurs when
there is something wrong with the relationship or when the learning relationship does not
exist in the first place.
And the research proves it.

OUTLIERS
Malcom Gladwell is a writer who I heard teachers quoting at me long before I actually
picked up his books.
I referred to his book Outlers earlier in terms of the 10,000 hours rule of acquiring any
skill to a profound degree. Gladwell goes further than this however and actually cites
research being done on the US on measuring teacher effectiveness in an article that he
wrote for the New Yorker magazine.
The example is given of Bob Pianta, a lecturer at the University of Virginia’s Curry school
of Education, whose research into teacher effectiveness will gladden the heart of most of
us in the staff room, mainly because it will also confound education academics and
inspectors.
Yes, it seems that what really makes the difference between good and bad teachers has
little to do with your education, but how much priority you place on the education of your
students.
Pianta’s findings simply echo all past spiritual wisdom on what makes for excellent
teaching: ultimate concern for the pupil and their learning.
Pianta conducted research, which suggests that great teaching is as much about knowing
when not to discipline as it is about being consistent in your application of the rules.
Gladwell describes how Pianta watches a videotape of a pre-school teacher who allows
some of her pupils to express themselves physically as they learn:
‘What I’m struck by is how lively the effect is in this room’ Pianta said. ‘One of the things
the teacher is doing is creating a holding space for that. And what distinguishes her from
other teachers is that she flexibly allows the kids to move and point to the book. She’s
not rigidly forcing the kids to sit back’
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This teacher has been rated highly on the scale for what Pianta calls ‘regard for student
perspective’, which means allowing students some flexibility in how they become
engaged in the classroom.
‘The children were active, but somehow, the class hadn’t become a free for all. A lesser
teacher would have responded to the kid’s leaning over as misbehaviour, Pianta went on.
‘We can’t do this right now. You need to be sitting still’
So good teachers somehow realize that having a regard for the student’s perspective does
not mean giving up on control. They manage to embrace the seeming paradox.
The second and probably most important indicator of excellent teaching, according to
Pianta is the quality of feedback that teachers give. The same teacher was filmed
correcting a young boy who had answered a question incorrectly by calling out:
‘Not only did the teacher catch (the answer) amid the wriggling and tumult; she
addressed it directly….quality feedback is where there is a back and forth exchange to
get deeper understanding’

TOO MUCH DISCIPLINE?

I think that all teachers need to answer the above question in their own minds. Think of
the example in the previous paragraph. This teacher is being praised because she is able
to distinguish between engagement and indiscipline.
I have seen many teachers who would have refused to deal with the little boy’s statement
because he had called out. His name would have gone on the board for calling out and he
would have been warned that he would receive a sanction if he called out again.
Now in the mind of those teachers, they would have been ‘sweating the small stuff’ in
order to make sure that they never had to deal with the big stuff.
And it would work, but for whom?
Surely the little boy in this example would simply have interpreted the discipline as a
rejection of his idea and, at age 3, vowed never to contribute in class again?
For whom ultimately are you disciplining?
If real learning, as described by Pianta, is essentially a conversation (because that is
what ‘a back and forth exchange to get deeper understanding’ means) then surely it is
your responsibility to create an environment where you can talk with your students as well
as to (or at) them.
And to create and environment where they can talk to each other.

CHAOS AND SPONTANAIETY
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I want to draw on two disparate sources at this point. The first refers back to the
wonderful Keith Johnstone, the original inspiration for my website and the creator of the
concept of status transactions.
Keith started life as a teacher, before going to work as a theatre director and inventor of
‘Theatreports’ or competitive improvisation onstage.
His views were very much formed by his feeling that his education had been a destructive
process, because it kills spontaneity and imagination. He describes one incident that has
stayed with me:
‘I once had a close rapport with a teenager who seemed ‘mad’ when she was with other
people but relatively normal when she was with me.
She had an interaction with a very gentle, motherly schoolteacher…the teacher picked a
flower and said ‘Look at the pretty flower Betty’
Betty, filled with spiritual radiance said ‘All flowers are beautiful’
‘Ah’ said the teacher, blocking her, ‘but this flower is especially beautiful’
Betty rolled on the ground screaming, and it took a while to calm her. Nobody seemed to
notice that she was screaming ‘Can’t you see? Can’t you see?’
In the gentlest possible way, this teacher had been very violent. She was insisting on
categorising and selecting. Actually it is crazy to insist that one flower is especially
beautiful….Grown-ups are expected to distort the perceptions of the child in this way.
Since then I’ve noticed this behaviour constantly, but it took the mad girl to open my
eyes to it’
Keith goes on to summarize:
‘People think of good and bad teachers as engaged in the same activity, as if education
were a substance, and that bad teachers supply a little of the substance, and good
teachers supply a lot. This makes it difficult to understand that education can be a
destructive process, and that bad teachers are wrecking talent, and that good and bad
teachers are engaged in opposite activities’ (p16)
To me good teachers seem to be providing the space and the oxygen for minds to breathe
and to grow. Good teachers seem to be fostering independence and risk taking, by
providing educational experiences for their pupils, where they can experience directly,
discover, make mistakes and learn from them.
Another educational researcher, Professor Philip Adey put it this way:
‘What the research shows consistently is that if you face children with intellectual
challenges and then help them talk through the problems towards a solution, then you
almost literally stretch their minds. They become cleverer, not only in the particular
topic but across the curriculum. It can therefore be argued that teachers cannot afford to
allow their pupils to miss out on the opportunities for deep thinking’
Listen now to Carol Dwek, whose book Mindsets, has influenced a generation of teachers.
In the book, she describes what she has named the ‘growth mindset’:
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‘We wish to create successful individuals who love learning, seek challenges, value effort
and persist in the face of obstacles’
For Dwek, the best learning often occurs ‘on the edge of chaos’ , in activities where there
is a high possibility of failure (so that students are challenged) but where learning is
defined as not knowing and struggling with it without feeling that you are failing. The best
learning occurs when there is plenty of feedback and where teachers have managed to
communicate key concepts on a deep level.
I like to think of the example or learning to ride a bike. No one needs to teach you for
very long as success and failure are obvious and immediate. No one needs to put a red tick
or a cross by your ‘work’ because if they did, it would only discourage you. There is no
‘failure’ as such, only feedback: if I do this, I fall off, if I do that I stay on. You become
totally engaged in a learning experience which you control. You may ask someone who can
already do it for some immediate feedback and try out what they say but once you have
learned to do it, you never forget.
The opposite, in Dwek’s view is what she calls the ‘fixed mindset’. This is where teachers
and students conspire to create work which does not challenge, because failure is seen as
something to be feared, which will negatively impact on self-esteem and effort is not
valued, only ‘results’. Fixed mindset occurs when feedback is taken personally and so the
kind of negative feedback that could improve performance in the long-term, is avoided.
Fixed mindset is about confirming your view of yourself in every lesson, because you are
not challenged. ‘You are as you are’ so why try to change?
If however the best teaching fosters independent learning, autonomy and problem solving,
then it also fosters self-discipline through engagement and intrinsic motivation. Surely
then we should be teaching discipline as a skill to help pupils discipline themselves?
Which suggests that, teachers, as well as being able to take and keep control, need also to
relinquish it.
Some of my best lessons as a teacher occurred spontaneously, when I allowed pupils to
take total responsibility for their learning.
Why is this?
Noach Orlowek, in his book ‘My Child, My Disciple’, seems to have the answer when he
states that responsibility can be defined as:
‘…being accountable for a situation’s outcome. This demonstrates the relationship
between responsibility and authority – one can’t be responsible for something he can’t
control….it’s human nature to want to manage your own affairs…children want to be able
to make decisions…(and)..you must prepare (children) to live (and work) successfully on
their own’
Such ideas also have major implications for the way that you structure your lessons and
even your seating plan.
At this point I want to revisit the seating plan section chapter one and return to Phil
Beadle:
‘First, a bit on why classroom organisation is the most important philosophical decision
you will make in your career and why you should turn your face away from the darkness
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towards the light…Any survey of students that asks them the important question, ‘How
do you learn best?’ finds the same answer at the top of the list. “Groups”, their replies
will scream….why won’t anyone listen to us? Having your tables in groups lets them learn
from each other. And having your tables in groups is a spatially symbolic move away from
the Dickensian notion of the teacher standing at the front talking cobblers about really
hard sums all day, every day’ (p7)
You may not be comfortable doing this at first but knowing that it is a goal, should inform
the way in which you organise your class.
Great teaching, in my view, always has to be moving the pupils towards independence and
away from teacher control.
My goal as a teacher of Drama for many years was to ‘make myself redundant’, in the
sense that I had empowered my students to explore and learn for themselves, as they
already had a firm grasp of the basic skills.
One of my responsibilities, I felt was to model good group work. I would try and do this
didactically by teaching assertive communication, through Drama for example, and then
do a fun lesson where I would ask the students to break all the rules and demonstrate
terrible group work (acting it rather than actually doing it, of course!). We would then
come up with a list of ‘do’s’ and ‘don’ts’.
Once they had a firm grasp of these seemingly ‘soft’ skills, I would then let them go and
risk failure, being sure to make them evaluate their success at the end of every learning
session, until they had internalized what ‘good’ group work looked and felt like.
The difficulty that many teachers have with the idea of ‘making themselves redundant’ is
that they somehow feel that this is not ‘teaching’. Surely ‘good teaching’ looks like me
standing at the front instructing the students in such and such. Surely if I not needed, then
I have failed in some way?
Quite the reverse. If you are not needed and the students are learning (it will be quite
obvious after a while whether this is the case) you have been successful.
It’s not all about you, remember? It’s about them.

‘PROGRESSIVE EDUCATION’
I think that I probably need to clarify my ideas here because I think that it would be easy
to misunderstand my message and confuse it with some of the more ‘progressive’ and
‘child centred’ educational theories of the 1970’s.
I regularly hear these teaching methodologies being blamed for the crisis in literacy and
numeracy that blights British Education.
The argument suggests (correctly) that British Education lost a lot of its rigour during the
1960’s and 70’s when the teaching of basic skills seemed to take second place to ‘pupil
centred discovery’ and ‘cross curricular learning’.
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One example of the hangover from this period can still be found, in my view, in the
teaching of English in British secondary schools.
It seems absolutely nonsensical to me that students of modern foreign languages can
expect to learn the rudiments of French grammar and yet are rarely taught the
grammatical rules of their own language.
Neither are they taught to spell, so it seems and it has only been in the last 5 years or so
that a British government had to step in and insist that reading be taught using tried and
tested phonic methods.
The opponents of these ideas long for a return to basic ‘chalk and talk’ teaching ‘from the
front’.
When I talk about ‘designing learning experiences’, ‘growth mindset’ and ‘making yourself
redundant’ I am not trying to be ‘progressive’ and am certainly not an opponent of ‘chalk
and talk’, nor of the rigorous teaching of the basic skills of learning and of individual
subjects areas.
What I am simply suggesting are ways of reinforcing the basic skills once they have been
taught, in such a way as to increase ownership of the skills by the learners, preventing
them from becoming totally dependent upon the teacher.
In my view it is only by proving to themselves that they can master something difficult,
that student’s view of themselves as learners changes.

46

Chapter 6: The Rookie: How to handle your first years.

I say years rather than year because I believe that if you do your best to apply the
information in this book, then you will remain in teaching longer than a year, although I
realise that some do not.
People leave the profession for many reasons, one of which is poor behaviour from pupils.
Couple this with the overload that you will feel from the sheer workload and its effect on
the rest of your life (don’t expect to have much of one in your first year or two) and what
you have is pressure.
Who said it was going to be easy? You are starting out in a profession that people (such as
myself) are still learning after 20 years. You’re not supposed to be able to walk in and
master it straight away. In fact your first year is very much how Carol Dwek would
describe a great lesson: ‘learning on the edge of chaos’, engaging in activities with at
least a 50% chance of failure and as a result gaining a deep and personalised
understanding of the key skills!
You will hear the mantra of ‘it gets easier’ from your colleagues and you won’t believe
them, unless of course you stick around and realise that, of course it gets easier, because:
•

Anyone ‘new’ gets tested out by the kids.

•

You have no reputation in the school because you haven’t ‘proved’ yourself.

•

You have never planned and delivered entire schemes of work.

•

You don’t know any of the ‘short cuts’.

•

You totally underestimated how tiring it is to stand up and speak all day.
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•

You totally underestimated how tiring it is to then go home and mark and plan.

•

You are floundering between conscious and unconscious incompetence (see chapter
3).

•

You can’t decide if you’d rather be conscious or unconscious, whilst floundering.

•

You cannot focus enough on the kids in class as you are too self-conscious.

•

You lack sleep and are emotional.

•

You have yet to befriend your drinking buddies with whom to share your nightmare
stories.

•

You are eating and drinking too much.

•

You are alienating your friends and family as you are either working or talking
about work.

Welcome to the profession. This is the stage that teachers love to call ‘paying your dues’.
Yes you will look back and laugh at the mistakes you made along the way and how you
managed to cope with the sheer overload of your first years in the profession.
Hopefully, once you have come out the other side (normally somewhere towards the end
of year two), you will realize a couple of things. Firstly that nothing worth doing is ever
easy and secondly that, there is nothing as satisfying as getting the hang of something as
difficult as teaching.
Many people become addicted to this job (in a good way) and couldn’t possibly imagine
doing anything else.
Having said all of the above, I do think that there are certain key areas to be aware of
when you start, which need more discussion.
SELF-CONSCIOUSNESS
Rob: So who were you when you first started teaching?
Wendy: I was very, very nervous, very overwhelmed about being in a classroom, having
students looking at me, expecting me…..there’s a lot of expectation for a teacher. I was
quite young and inexperienced. The kids could sense that I was nervous.
Wendy’s experience of self-consciousness, may surprise people, but is very common. This
is because they forget that they are being exposed all day every day to a potentially
hostile audience. Many people’s number one fear is public speaking and you have just
enrolled for a lifetime of it, perhaps temporarily forgetting that, ‘oh yes, that’s my
number one fear too’!
Initially, your mind whilst teaching resembles a bizarre monologue:
•

Why am I blushing? Sweating? Stumbling?

•

Do they like me?

•

Surely I shouldn’t be laughing at that?
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•

Why do I find it funny?

•

That didn’t go well. Shall I carry on? (The answer is always ‘no’)

•

What is this kid’s problem?

•

I can’t believe they are listening/not listening to me.

•

Why won’t they shut up?

•

Why will they shut up for this person but not for me?

•

No but really, do they like me?

And so on. Having established that this is perfectly normal and only temporary, let’s look
at one solution, which is an old actor’s trick: the point of concentration or POC.
Actors and teachers have a great deal in common and one of those commonalities is public
performance. The great acting teacher Stanislavski (see chapter 4) first came up with idea
of an actor needing an ‘objective’ in a scene. This means that the actor has to know what
their character wants at every moment and to purse this objective physically and
emotionally (if my character wants to intimidate someone for example, my character may
invade their space and shout at them).
The point is, that an actor who is not fully engaged with his objective or his point of
concentration, has nothing but self-consciousness on stage.
Audiences recognise self-consciousness in an actor and it prevents them from engaging
with, or believing in the world of the play. After all, if you as the actor don’t believe it,
then why should I?
Audiences want to be totally drawn into the character and the world of the play, rather
than being left fully aware that they are sitting in a theatre having paid to watch actors
be self-conscious.
This is part of what Patsy Rodenberg calls presence, or where both performer and actor
are in the ‘second circle’ of presence, that is to say they both believe and are both
engaged. Essentially they are both present in the imaginary moment of the story, both
having totally suspended their disbelief.
Patsy also describes good teaching in the same way:
‘Deep, active and thorough learning only takes place when the teacher and the pupil are
both in second circle’ (p223)
Self –consciousness, then is simply a sign that you haven’t yet totally bought into yourself
as the class teacher. If you re-read the section on ‘faking –it till you make it’ in Chapter 4,
you may well need to return to some of the earlier stages of how an actor goes about
embodying a character and believing in what Stanislavski calls their ‘given circumstances’
before you next go ‘on stage’.
A second approach would simply to choose a POC and focus on it, whenever you feel your
attention wandering. The best point of concentration is the students, and if you want to
get into second circle with individuals, why not create some rapport and engage them in
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discussion or a learning conversation focused on the work. Anything where you have to be
present, listen carefully and manage feedback.

SUPPORT NETWORKS
‘No man is an island’ and this was never more true than in your first year of teaching.
All new staff will be given some sort of ‘official’ support network. If this network alone is
enough to sustain you through your first years, then you have been lucky enough to have
found yourself in an extremely good school.
More often than not, it’s your unofficial networks, which make all the difference. Whether
it be a case of befriending the ‘scariest’ member of senior management to help you with
your hardest kids, or simply the colleague next door, who is willing to enter into a
reciprocal (or not so reciprocal) ‘sin bin’ arrangement with you, you will have to come up
with answers to your own behaviour management problems, and quickly.
‘Never go into a room without knowing where you send a kid who needs to leave; and
what to do if they won’t’ is one piece of advice I would give. In general, knowing this and
letting pupils know that you know, is the best way to avoid those worst case scenarios.
Also never let the kids find out that you don’t know the system better than they do.
Lie if necessary.
‘Now, Mr Particularly scary has specifically asked me for a report on how you’ve done
today and a list of names of those who haven’t done so well. Hopefully this sheet will be
blank at the end of the lesson.’
However, it has to be said that there are schools, in which behaviour is a real problem,
precisely because the school does not have robust systems for dealing with poor behaviour.

BEHAVIOUR, LEARNING AND ZERO TOLERANCE.
Wendy: ‘When I first started, I let a lot of things go when they should have been
challenged. I should have dealt with it there and then. So yes I was quite a ‘weak’
teacher in terms of behaviour management, to begin with. I remember a certain teacher
who is very strong, and I had had a particular problem in a cover lesson. The kids were
extremely rude and I didn’t challenge them there and then. I did try to but I was so
unconfident.
That particular teacher said; ‘you are the one who is going to have to challenge this
behaviour. I’ll be with you to confront the students but you have to challenge it. That
was a very big lesson and gave me more confidence. Confronting misbehaviour became
easier but it was a case of practice, practice, practice. It wasn’t till the second year that
I began to feel ‘this is my classroom, these are my rules.’
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There is a particularly worrying piece of ‘wisdom’ that circulates amongst some of those,
responsible for teacher training; which is that as long as your lessons are engaging and
exciting, then the pupils will magically behave themselves.
They won’t.
They will behave themselves once they are satisfied that you can and will control them
and not before. Therefore your initial lessons, if they begin at all in the first two or three
lessons, need to be formal, not too challenging and dull. As long as you are in charge of
them, they can be as dull as you like. Start thinking whizzy and entertaining after half
term.
There should be lots of standing the front, doing short achievable tasks that can be
completed individually and preferably in silence.
You will never get this chance again to get your class where you want them, so make the
most of the opportunity to experiment with seating combinations, for example.
Set homework and get your students used to your procedures for no homework (warnings
and detentions)
Deal with everything behaviour wise and demonstrate your four pairs of eyes to your
students
Michael Marland advised all teachers in this way:
‘There will sometimes be disobedience from all classes and with all teachers. It is
essential to take up the first instance and calmly, firmly, prevent it and punish it. It is far
better to act on that first instance, however small, rather than to wait until you have to
impose unjust, whole class punishment on the whole of an unruly class (By the way,
always keep the first fortnight at a new school clear, especially of after school
engagements: you must be free to take immediate action on those first few defaulters
right at the start).’ (p19)

NEW CLASS, FIRST LESSON
Rob: How do you run your first lesson?
Wendy: Definitely lining up at the very start and saying, you need to be in straight line,
you need to be absolutely silent. I reel off a list of names and get them in a seating plan.
I might actually do name cards. When I ask them to sit down and they have their
equipment out, I say ‘you are in my classroom, I am your teacher and these are the rules
on the Power point. I then go through them and my expectations.
I have things like ‘Being respectful to everyone in the classroom, to fellow students,
teachers and support staff’. ‘Make sure that you have correct equipment or this sanction
will happen’.
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That is the easiest part and you need to go in strict. But the challenging part is keeping it
up and being consistent and you’ve got to. If you say some consequence will happen and it
doesn’t, kids will pick up on that really fast.’
In many ways it matters less what your rules are specifically and more that you actually
rigidly enforce the ones that you have.
To add to Wendy’s list, you could have some of the old favourites:
•

We respect other people’s feelings, opinions, personal space and property.

•

We are organised and bring the correct books and equipment

•

We try our best to listen, concentrate and do work which will make us proud.

•

We are always polite to staff and follow their instructions

•

We put our hands up, wait for permission before speaking and only make positive
contributions

•

We enter and leave our classrooms in a safe and orderly manner

Some teachers will ask the class the rationale behind each rule and have a brief discussion
on each. Some will print them out and make the students sign the sheet (although the
expression ‘it’s not worth the paper that it is written on’ comes to mind and this may
simply encourage some pupils to refuse to sign).
In general however, it is best to avoid allowing the pupils come up with the rules as this
tends to send the wrong message about who is in charge right at the start. This is all about
communicating the expectation that it’s ‘my class, my rules.’
In terms of being explicit about expectations, I think that it’s worth saying a few words
about politeness and mutual respect, doing work that is challenging and not being afraid
to fail.
Here’s a great actual speech from an old hand:
‘My first expectation is that you do your best. You have a right to a good education and so
does everyone else in this room. But you are also responsible for each other in this group.
So that if you decide that you want to prevent someone else from getting their education
then you will be out of this class and referred into another room. One of the other things
I insist on is good manners. You need to be respectful to me and to each other, which
means listening when I speak and when others speak. Now everyone has an off day, and if
this is the case and you are not listening or doing your best work then all I should need to
do is to remind you of my expectations and to give you a warning. Lastly I expect you to
pay attention in class. You can all hear me but I need you all to be listening to me when I
speak and you can’t listen if you are writing so you need to have your pens down. You also
need to be sitting up straight, rather than slouching on your desk’.
Mostly though the children will be far less interested in what you say and far more
interested in what you do or do not do.
My training partner Ross, summed it up when he said:
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‘it took me five years to get my first lesson right, as I couldn’t quite get the balance
between fun and menace. Too much fun and the students start to think ‘oh right this is
the fun teacher, we don’t have to listen to him’. Too much menace and all the hard kids
will just want to take you on’
The first few lessons then are like an extended chess game, where you establish your
routines and your system of sanctions and the pupils invariably, test them out.
Bearing the above quote in mind, I would advise you to err on the side of menace (or high
status behaviour) rather than fun and to spend plenty of time rehearsing your expectations
and getting the students used to obeying instructions first time. Paradoxically however,
the best possible way to do this is actually to focus on positive reinforcement, where you
spend your first lessons doing simple activities that they can get right relatively easily and
to reward them for doing so. If you can include the cultural architects at this early stage
then you are helping to frame your lessons as opportunities to be rewarded for effort.
When of course you need to warn people, you set up simple systems that seem logical and
consistent, but which do not distract from the generally positive tone of the first lesson.
Here are some other activities that you may want to initiate in your first lessons;
•

Countdown rules: it’s a very good idea to rehearse how you want transitions to go
in your class. The first lesson is a good opportunity to insist on a countdown
procedure such as ‘three, two, one, pens down looking at me’, where you are sure
to insist on all pens down, before you start talking.

•

Praise and warning systems. Some teachers may draw a smiley and sad face on
either side of the whiteboard and work hard to fill up the smiley face column with
names of students who have done well. If the school has a merit system, then use
it. Katherine Birbalsingh uses a simple system where if a child does something
good, she simply points to them and says ‘star’ and they have to draw on in the
back of their books.

•

You have to decide on the pros and cons of writing children’s names on the board
as opposed to having them on a piece of paper at your desk. The public nature of
having your name on the board for having been warned may provoke some pupils.
You also need to decide if you are going to let pupils ‘work off’ their warnings.

•

You may want to rehearse your expectations for all of the different types of
activity that the pupils will be engaged in in class during the year, from individual
silent work, to pair and group work (where pupils decide who to work with and
where you decide who they work with) to role plays, or any other type of practical
work. What are the conventions of each task and how do you want to manage
these. It’s normally a good idea to set these transitions a time limit and to count
down, as this provides an element of competition. You could offer a merit, positive
or ‘star’ for the person, pair or group to have completed a set activity in ten or
twenty seconds, even if it is just to have found a group and be sat down with that
group.

53

Chapter Seven: THE MASTER – How to improve.

Ross: ‘One of the biggest problems that new teachers have is that they often teach
lessons that aren’t worth behaving for’.
I think the above quote sums up the need for this chapter. It may seem harsh at first
glance and I’m sure it is not meant as an excuse for poor behaviour. However, you only
have to spend five minutes reading the TES Behavior Forum, to see the numbers of new
teachers, at the end of their tether being told by more experienced people that ‘it gets
better’, to understand that life in ‘conscious incompetence’ is no fun.
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Of course it gets better. You become known for a start and as long as you have done
absolutely everything you can (including implementing The Blueprint) to not be known as a
‘soft touch’ then you lot will improve, as will your teaching.
However, there are more landmarks along the way which are well worth describing in
more detail. Landmark changes, which will mean that both you and your lessons are
‘worth behaving for’ every day.

HIGHER LEVEL STATUS TRANSACTIONS
If you’ve studied Chapter Two and read the sections on Status in the website, then over
time, you will start to see more depth to each interaction that you have and you will begin
to read classroom dynamics far more easily.
This will enable you to read situations more clearly and instinctively know when to
intervene or to leave well alone, when to laugh along with the joke and when to discipline
the joker.
Once you find yourself moving into unconscious competence in your response status
transactions, you begin to realize that there really is an art to managing behaviour, which
requires subtlety and finesse.

LEARNING TO LET GO
As described in Chapter Five, there is a direct correlation between having the confidence
to focus more on your pupils and becoming more flexible in the way that you respond to
what they give you on a lesson by lesson basis.
Over time, you will have answered all the questions that your pupils may have had about
you at the start in terms of how you keep discipline and they will begin to trust you and to
relax.
Very few young teachers have the confidence to ‘rip up the lesson plan’ in order to go
with what a pupil has just come up with, but many more experienced teachers find that
the more input the students have in their own learning, the more engaged they become.
Many more experienced teachers particularly enjoy the fact that they can go into a class
and create a lesson on the spot, from what their pupils give them.
They can do this for three reasons: firstly they have, over time, internalized their own
lesson plans and secondly, they have previously drilled their pupils well in the core
competencies of their subject. Finally their students have been conditioned over time to
expect to commit themselves to the learning process when they walk into class, to be
proactive and to work hard.
My feeling is that good teachers will become more and more fixated on teaching the core
subject specific skills within the curriculum as they develop their skill.
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There are many good reasons to focus on building basic competencies in your students but
one of the main reasons is to do with the NLP concept of logical levels, which is an idea
that I will revisit in the next section on differentiation as well.
Logical Levels of experience is a way of eliciting the subjective experience of a student,
logical level by logical level, or as Don Blackerby puts it, a way of ‘opening up their heads
to see what is going on’. The six levels are:
•

Spiritual/Greater system

•

Identity

•

Beliefs/Values

•

Capability

•

Behaviour

•

Environment

In his amazing book, ‘Rediscover the Joy of Learning’, Don describes how he will get a
student to discuss their problems, whilst:
“I

am listening through the logical levels template to discern at which levels the issues
are. Once I determine that, then I use my NLP modelling skills to determine more
specifically what the subjective experience is that needs adjusting.”
The example that Don uses is of a student who is complaining about having spelling tests
in school and not doing well on them.
Don would listen, like a detective, to a comment such as: ‘the school is stupid for making
us learn spellings’ and recognise that it belongs at the first level, as it is a global
comment about the school system and compulsory education (you will often hear pupil’s
indignation about schools requiring them to do all manner of things from homework to
wearing uniforms).
Now, bearing in mind that he is trying to locate the logical level on which there is a solveable problem, Don would pass quickly on to the next statement.
‘I am stupid and can’t learn spellings’ might be the next statement, which Don would
recognize as coming from the identity level, because it concerns self-perception.
However, he would also remember the mantra that ‘you cannot solve a problem on the
level that it was created’ and recognise that even if the pupil felt ‘stupid’ on the identity
level, there would be no point in trying to work on their identity alone and convince them
that they are not stupid when they can produce evidence to the contrary from test scores.
In terms of other levels, it would also be a mistake to diagnose the problem as merely
behavioural when the student acts out in frustration at scoring low (‘I don’t want anyone
looking at my work!’) and causes an argument with another pupil, or an environmental
problem when the student complains that ‘the class is too noisy to learn’.
It is only when Don asks a question on the capability level that he finds the real problem:
‘I don’t know how to learn spellings’.
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and as Don comments:
‘What I found with many students who struggle is a large void at the capability level. The
void is there because most schools and teachers presuppose that students know how to
learn academic subjects. The students are left on their own to figure out HOW TO LEARN.
A large number come up with learning strategies that don’t work or they are inefficient
and ineffective.’
My own experience backs this up. In all my years at school, I must have been set countless
spelling tests but not one teacher taught me how to learn them.
(For a summary of the NLP spelling strategy, look here)
Very few schools or teaches actually spend any time at all teaching their pupils how to
learn, which seems like the ultimate irony. As I describe here, it took me until my final
year of University to learn to learn as it were and it transformed my experience of
education when I did.
If we return then to the example of the pupil struggling with spellings, many teachers
would spend their time focusing on either the identity or behaviour level with such a
student, both encouraging them and demanding that they ‘put more effort’ in.
Think then, how much more effective you could be if you naturally headed for the
competency level every time. In many cases, you can avoid behaviour issues and make
your students feel more positive about learning simply by focusing on the ‘how’ of learning
a little more.
One other key benefit of teaching competencies is that you ‘teach a man to fish’ as it
were, rather than ‘feeding him for a day’. The same rule about self-sufficiency applies to
teaching as it does to Third World development.
As soon as your pupils begin to master the basic skills of your subject, or of learning in
general, you will be able to design learning experiences for them more easily, where there
is a reasonable probability of failure and in which they can grapple with their mastery of
the basic skills.
For example, two of the most useful lessons I learned as a University student were how to
mind map and how to do independent research and present it. I clearly remember having
one lecturer at University, who did something that I had never seen any teacher do, which
helped me to combine the two.
He effectively handed over the delivery of the course content to the seminar group. At the
start of the term, he handed us all a termly schedule sheet with our names on it, next to
the week that we were set to present the seminar content.
As daunting as this was, the fact that he had demanded so much of us in terms of being
proactive, rather than allowing us to be the passive sponges of our other lecturer’s
‘wisdom’, encouraged us to respond with increased commitment.
Everyone in the class did their part and did it well. Where there were gaps in our
knowledge, he filled in, so that no-one lost out on a full understanding of the course. I
used mind mapping to create a coherent learning map of my ideas before I wrote my
presentation paper.
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It was one of the few learning experiences that stayed with me and it was one that I used
when I had to teach my first A Level (pre-University) class in French literature.
I taught my class to mind map and divided the text up into themes and characters,
mapped against past exam questions and required my students to all present on a weekly
basis.
To my mind this was a good example of what Carol Dweck would refer to as growth
mindset in teaching, as it stretched each pupil and demanded a great deal of them. It was
certainly a challenging task with a relatively high probability of failure.
However the principle of people showing increased commitment, the more you demand of
them bore out and my students found great value in the process and did well in their
exams.
In addition the fact that they had been given the competence to successfully complete the
set task, meant that their sense of identity as learners was transformed. The knowledge
was no longer ‘in’ the teacher, it was within their hands. This had a tremendous impact on
their confidence as learners and in their own ability to master the basic skill of textual
interpretation.

DIFFERENTIATION
One pre-requisite of becoming a status master is the ability to give your complete focus to
the pupils in front of you, something which new teachers find difficult because they are
too often self-conscious and worrying about what their classes think if them.
Being able to differentiate well, is another example of what happens when you really
begin to direct your focus on to the actual learning experience of individual pupils in your
class
I spend a great deal of time in my website discussing Special Education Teaching, mainly
because I feel that this is an area which is very often overlooked in initial teacher training
and is something that I will admit to being ignorant of, only until I started working with
children with Special Educational Needs myself.
However, I cannot overstate how much of an impact, good differentiation can have on
pupil behaviour.
As we have seen in the case of logical levels, a teacher who focuses on the competency
level can avoid problems of behaviour and negative self-image amongst pupils, which pay
tremendous dividends in all other areas of your classroom management.
Differentiation then is essentially a means of creating deep rapport with individual pupils
by pacing them and their capability needs. The sense that you not only know them but
understand what they need to be successful in your subject will communicate itself
powerfully.
However, how does your differentiation apply to children who are deficient in areas that
both you and other pupils take for granted?
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PUPIL POINT OF VIEW
Imagine the following scenario:
You are sitting in class and your teacher is introducing a new History topic. Try as you
might, you simply cannot pick out the main ideas that she is describing. There are just too
many ‘words’.
You are confused as to who exactly she is describing, when they lived and what they did.
You are aware that there some new subject specific key terms to learn but you just can’t
get a picture in your mind of what these can mean, let alone an appreciation of their
context and why they are important.
As a pupil with speech and language delay, you started to speak very late and as a result
your academic progress slowed down dramatically in comparison with your peers and you
arrived in secondary education with the reading and spelling age of a 7 year old.
The result is that you considered to be verbally ‘slow’ and you tend you either
communicate telegraphically or to remain silent a lot of the time, hoping that the bullies
who enjoy your stuttering attempts to communicate will not be laughing at you today.
Your friend, next to you, like you has some in class support to help him, but rather than
appreciate the help, they make a show of being unwilling to accept help and spend most
of their time trying to compensate for the negative attention that ‘needing help’ brings
from their peers and instead, act out and try to be ‘cool’ in the eyes of their peers, which
means ‘being naughty’ in the eyes of your teacher.
So how on Earth does their teacher differentiate for these pupils, who, on the surface
seem to have such intractable problems and huge gaps in their basic competency as
learners, in addition to all of the accompanying behaviours.
There are a couple of principles here, which I think are helpful, the first of which I think I
have already dealt with:
1. Focus on thoroughly teaching competency
2. What’s good for Special Needs pupils is good for all pupils.
The vast majority of good practice in teaching Special Education focuses on a multisensory approach. I spent some time describing this approach here. The more you can
explore what Howard Gardner refers to as a ‘multiple -chance’ approach to learning, the
more pupils you will reach.
I will offer two scenarios by way of contrast:
A. History teacher on the causes of World War II, wants to discuss Hitler’s Rise to
Power, German Re-armourment, Dissatisfaction with the Treaty of Versailles and
Economic collapse in Germany and get pupils to work out which was the more
important cause. The class has a number of SEN pupils in it. This teacher has
taught the same lesson to her top set and uses the same hand outs, explaining
each cause verbally, from the front and giving the pupils a sentence starter in
order for them to make their choice. TA’s circulate and help individuals.
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B. The same lesson is being taught by another History teacher. She has differentiated
the outcomes by breaking them down, and has decided that her the work will take
two lessons, one to cement understanding and the second to review the material
from last lesson and create a short drama presentation in pairs on the importance
of each cause. She feels that the presentation will show her who has understood
what in terms of causes and she has creatively used the other adults in the room,
by assigning a TA to rehearse the presentation privately with the pupils with
Speech and Language delay, so that they feel confident performing in front of their
peers. She will then spend time on the idea of weighing up the importance of each
with a class debate, done at the front of the class, where pupils have to physically
line up on one side of the room or other, to express their view, before writing their
opinions.

Each cause is on display on the board with visual representations of each one in
the form of newspaper cartoons from the period. The teacher uses questioning to
elicit the meaning of each cartoon, and works hard to ensure that each pupil has a
visual context or hook for each word. For the Treaty of Versailles, the teacher
explains with pictures where and what the Palace of Versailles is. She gets the
class to write the word and practice spelling it using the NLP spelling strategy. She
hands out a cartoon depicting Germany’s view of the outcome of the Treaty for the
class to discuss and to add in thought bubbles explaining what each would be
thinking.

The teacher expects the more able pupils to be able to present at the end of lesson
one whilst the less able pupils at the start of the next lesson.

It should be clear that teacher B understands that simply talking at this class will mean
that several of them will switch off. She differentiates the outcomes by breaking down
each learning task into steps and predicts how long these steps will take for each pupil,
building in more time for the extra steps that some pupils may need (eg: private rehearsal
time). She appreciates the need for each pupil to have a clear picture in their mind of the
key places and ideas and ensures that there are visuals for these. She builds spelling and
review into her lessons. She uses physical learning in the drama presentations and the
debate at the end and allows for peer learning in the pair work. Through her dedication to
ensuring that all pupils can access the work, she has a class who are engaged and
motivated because they all believe that they can do the work and can engage with it on
some level. When the students come to write, they are doing so from a position of
understanding. Even if the teacher asks the TA to scribe for the SEN pupils, they will be
dictating ideas that the teachers knows they understand. The key spellings are on board
before the writing task just to act as triggers for their understanding.
Learning to differentiate well is a skill that develops over time, as does the ability to
develop higher level status transactions. Both of these areas however can and should if at
all possible, be developed with the help of a mentor or coach.
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THE FLIP SIDE: FREE WILL V DETERMINISM
I hope that it will now be clear that what I advocate in terms of thinking about discipline
is a balanced approach.
You will, on the whole get further with a child and a class if you have created rapport with
them as individuals and done what you can to enable them as a class to access the
curriculum via differentiated lesson content and expectations of achievement.
What am I am not advocating however is differentiating your expectations of behaviour in
any pupil, regardless of their special educational needs.
My view is that if a parent is going to send a child to an inclusive secondary school, then
part of the bargain is going to be accepting the rules which allow that school to function.
You may in your career occasionally hear apologists for a child’s behaviour (either parents
or other staff) talking about how a child ‘cannot help’ what they are doing.
When I say ‘what’s good for Special Needs pupils is good for all pupils’ I really mean that;
all children need boundaries of what is and is not acceptable behaviour, regardless of how
easy or difficult they find the work or getting on with other children.
I have seen children who have been diagnosed with ADHD or on the Autistic spectrum,
themselves cynically trying to manipulate the credulous around them with the same ‘I
can’t help it’ mantra.
Kids are kids and by and large, if you give them an ‘opt out’ for poor behaviour, they will
take it. Similarly if they come from a home where the parents don’t want to accept that
their child has free will and is choosing their behaviour, then the children will internalize
the message that ‘I can’t help it, it’s my condition’ and all the efforts of staff to impose
discipline on that child will be in vain. He will grow up believing that there can and should
be no consequences for his actions.
How this operates in the classroom is discussed here for example in the case of ADHD
pupils.
BE YOUR OWN COACH/FIND A COACH
Essentially mentoring is something which will almost always be offered within your subject
area, and which is normally carried out either by your Head of Department or another
senior colleague. In the UK at least, mentoring is inextricably linked to new teachers
successfully ‘passing’ their first year of teaching. It has a formal structure and involves
reaching certain levels of competence.
Coaching on the other hand is usually a follow up to mentoring, after the newly qualified
teacher has formally ‘passed’ their first year. Typically it is done by senior members of
staff who are not directly professionally related to the ‘coachee’. Coaching is normally
done on a voluntary basis, by teachers who would like to develop their own style and some
new skills and it can focus on one area (such as managing behavior).
In the most general terms, mentoring involves being told what to do and ensures that you
are following school and departmental procedure. Coaching is for more open ended and it
is a process in which coachees are questioned in order to encourage them to find
alternatives an answers for themselves.
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I believe that coaching is useful because (and you only really understand this, once you
have tried it) the insights that you make yourself, or that a skilled coach can lead you to,
are often far more powerful what you gain by being instructed by senior colleagues, or
even reading from books (including this one!).
COACHING/MENTORING
Often the distinction is made between telling and questioning. A skilled coach will lead
you through something like the GROW model, to get to the root of the problem and
brainstorm possible solutions.
Here are a selection of GROW questions to get you started. You can practice these with a
friend, or find a senior colleague that you trust. These are guidelines only and once, as
coach, you have spent some time familiarizing yourself with them, you begin to question
more organically.
TOPIC
Tell me about your current situation that you want to do something about
Tell me some more about that
Is there anything else about this that you would like to discuss?
So, what specifically is the issue you want to talk about?

GOAL
What would you like to get out of our conversation?
Which aspects of your performance would you like to improve?
What outcome do you want?
What’s your short/long term goal?
How much personal control do you have over your goal?
Is it challenging, attainable, measureable?
REALITY
Tell me about what’s happening now? (What, when, where, how much, how often)
Why is it a problem/issue?
Who is involved?
How much control do you personally have over the outcome?
What have you tried so far? What happened?
What results did that produce?
How do you feel about things so far?
What stopped you from doing more?
OPTIONS
What options do you think there are?
What else could you do?
What if…..?
What are the costs and benefits of each option?
Would you like another suggestion?
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WRAP UP
Can you summarize which options seem to fit best?
Which of them are you going to do and by when?
Who can you get support from?
How will you get that support?
On a scale of 1-10, how committed are you to carrying out this action?
What’s the first step?
When shall we review progress?
One of the most powerful coaching techniques that I have used is to video someone
teaching, to upload this into a computer editing programme (I movie is great) and then
watch it back with a coach.
Often it is invaluable to be able to see yourself on film. Be prepared to be your own worst
critic. A good coach will stop you from really savaging yourself and will point out the
things that you actually are doing well.

Chapter Eight: THE HEALER – How to stay healthy and happy
Teachers have an enormous number of social interactions per day, just by virtue of the
average 1: 30 ratio in class and the reality of working in a building with around 2000 other
people. Anyone who has taught will know that teaching is not the kind of job where you
can come in with a hangover and keep your head down until home time. It doesn’t work
like that.
Teaching is physically, emotionally and psychologically draining. I wrote my website, partly
to help new teachers re-frame the real emotional distress they might be feeling when they
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inevitably make behaviour management errors, into staging points along the incredible
journey to becoming proficient.
It is an incredible journey but it is also a brutal one.
This chapter is designed to help you understand stress a little better and to formulate
strategies to limit its effect on your life.
RUTH’S RUBBISH DAY
It would be naïve to believe that general work stress does not affect the way that you
manage behaviour on a daily basis. Here is a cautionary tale (with a moral at the end!) to
illustrate:
I was in class with Ruth and she had a difficult lesson yesterday. When we discussed it
afterwards, I advised her to neutralize her cultural architects and the others would come
on board one by one.
The snag was that in order to neutralize these two powerful pupils who had been
undermining her, she would have to risk first destroying and then rebuilding her
relationship with them.
In short she had to show them that she was angry with them and sanction or remove them
from her lessons and then meet with them to rebuild, repair and most importantly recalibrate the relationship.
Ruth did what was necessary.
Today the whole class was subdued and Ruth followed the Blueprint more carefully and
used a silent starter, to good effect.
She had a much better lesson.
Afterwards, I described to her how, when she’s calm, she’s also happy to be leading from
the front and ‘on stage’ being still and high status, whereas when she is uptight she paces
round ‘the auditorium’ and makes lots of low status, jerky movements.
One other thing she said to me struck a chord:
‘I was in a real bad mood yesterday as my form had wound me up. Last night I went home
and spent two hours planning the lesson today’
My response was; ‘because you were calm and happy with the content, that transmitted
itself to the kids as did your mood yesterday’.
You have to take responsibility for everything, including your mood! This is also partly the
difference between proactive and reactive teaching. Don’t allow the kids to dictate your
mood and your response. The only person that you can control is you.
And now for the moral:
I’ve come to the frightening conclusion that
I am the decisive element in the classroom.
It’s my personal approach that creates the climate.
It’s my daily mood that makes the weather.
As a teacher, I possess a tremendous power
To make a child’s life miserable or joyous.
I can be a tool of torture,
Or an instrument of inspiration.
I can humiliate or humor, hurt or heal.
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In all situations, it is my response that decides
Whether a crisis will be escalated or de-esclated.
And a child humanized or de-humanized.
Haim Guinott (from Teacher and Child)
SELF-HYPNOSIS AND RELAXATION
As you will know, there will be certain times during the day where you experience what I
like to call an ‘energy crash’. Let’s face it; there may be entire days where you
experience one of these!
What I like to do in these scenarios is to lock myself away in a quiet spot (if you haven’t
already found your bolt hole in the school, then get looking) and spend 5 – 10 minutes in
self-hypnosis.
This is an amazing tool that I discovered many years ago and bring out for those moments
of personal emergency.
There are many different methods for doing this but to be honest, I never found the right
one until I spent some time and money doing a course.
A really good one that I would recommend is the tragically inappropriately titled ‘Silva
Mind Control’. Far from involving you signing away your bank account to dress in flowing
robes and sell flowers on street corners, Silva simply run reasonably priced weekend
courses, which introduce self-hypnosis in such a way that it’s just permanently ‘there’ in
your mind.
Five years on from my weekend course, I can still count down in 30 seconds and be in a
deep and relaxing trance straight away.
My self-hypnosis used to save me when I had large and potentially rowdy afternoon
classes. Instead of trying to teach them through my crash and react to what they were
doing, I would calm my mind and put myself under for 5 minutes beforehand.
By taking responsibility for my state, I could go in calm and be proactive and unflappable.
Check Silva out, as the technique can be used for a variety of things, such as goal setting,
which will help you to access the parts of your mind which can serve you the most.

YOUR LONG – TERM HEALTH
Thus far in this book, I have tried my best to give a positive view of learning how to
manage behaviour and to treat the process as an incredible journey of self-discovery.
I personally have loved mastering this process and now love teaching it to others.
I approach this part of the book with a little trepidation then.
No honest analysis of the life of a teacher would be complete without a little blame and
finger pointing. Hopefully when I do this, also try to balance out the negativity with some
positive stories. Hopefully what comes across is the respect that I have for teachers and
for the art of teaching and the anger I feel when they are mis-treated by the very people
whose job it is to protect them.

MY STORY
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In 2003 I left my full time teaching job and effectively became a freelance; working as a
substitute teacher and then as a part time class teacher in a high school.
Two things shocked me:
Firstly, when I began discussing the kinds of school that you hoped your agency would
never send you to (because the general standard of behaviour in them was so poor) one of
the main culprits that came back was the school I had just spent twelve years teaching in!
When I told my colleagues that this was the case they all asked me how I could have done
spent so long there? I had to ask myself the same question.
Secondly, what almost shocked me even more was that I received so much more respect as
a substitute teacher than I had done as a mainstream classroom teacher. If you are any
good as a sub, schools will ask for you by name as they recognise that they can rely on you
to keep order in class and get the pupils to work. You will generally be treated very well
by management (because you are making their lives easier) and by staff who recognise
your abilities.
As a teacher however, I rarely felt this level of respect from management, who seemed to
take all staff for granted all of the time and who felt that praise for anything that staff
had accomplished was not a priority.
I feel that it is worth quoting from the following, which appeared recently in the UK press,
in detail.
Reading it for the first time was a real ‘ah-ha’ moment for me. In some ways it was
actually very heartening to see my own unconscious thought process, not only in written
form, but coming from the mouths of many other teachers, who had recently been
surveyed on their attitudes towards the profession in general:
http://www.guardian.co.uk/education/2011/oct/03/teacher-survey-professionalsbullying-parents
“If there is a single message that sings out loud and clear, it is a plea from teachers to be
treated as professionals, rather than infantilised by short-termist governments and
political philosophies.
Teachers who have come from other professions wonder openly about the lack of trust in
their professionalism. One former solicitor, now questioning the sense of the career
switch, said: "There is a profound lack of respect by senior staff and parents for the
quality of work and quantity of work undertaken by teachers.
"I have never before worked in a place where I have not been treated as a professional.
My every move is monitored. I am not trusted to do the job I have trained and gained
qualifications to do. It has had a great impact on my confidence to do the job. As a
solicitor I was trusted to do my job once I had the qualifications and experience, why is
this not the case in teaching?"
Cary Cooper, professor of organisational psychology at Lancaster University, who has done
major studies on workplace stress, is not surprised by the findings. "Global evidence is
clear – lack of control and autonomy in your job makes you ill. It is stressful to be in an
occupation where you feel you have people looking over your shoulder and where you can
be named and shamed.”
DEALING WITH MANAGEMENT
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I indulged in a little side-swipe at senior managers in general in my article on stress
management when I advised you to ‘give the idiots what they want’.
Essentially what I was advising was to make your life easier by placating those in authority,
rather than antagonizing them. This was a basic survival tool, but in the long term, it’s not
enough.
Plenty of good, talented teachers regularly leave schools where they feel unsupported and
undermined.
I should know because I was one.
Plenty more however stay far longer than they should because they get sucked into the
guilt trap of not wanting to leave their pupils/colleagues/social life/chances of
promotion. All of which are entirely understandable.
Some teachers even make the huge mistake of secretly believing that they are
indispensible.
The one thing I would say to my many friends and colleagues in this position is to carefully
re-read the excerpt from the article above:
‘Lack of control and autonomy in your job makes you ill’
Think about this true statement long and hard, as the latest ridiculous new policy or exam
specification or long term sick cover comes around. Then ask yourself how important your
own health is to you.
I have lost count of the number of conversations that I have had with teachers who find
themselves in the exact same position that I found myself in eight years ago, ie: burnt out
and desperate to leave.
Burn out amongst teachers is real and has real and long lasting effects on your mental and
physical health. It seems tragic to say it but so many of us make the mistake of not putting
ourselves first and blindly trusting our employers to look after our best interests, when in
reality they are doing no such thing, and it is down to us to protect ourselves from the
excesses of the job, be it long hours, difficult classes or unhelpful management.
MANAGING PUPILS; MANAGING STAFF.
As I discuss here, my own view is that the personality and approach of the Head Teacher is
the decisive factor in establishing the ethos of the school, in much the same way that the
above quote from Haim Guinott, suggests that ‘my personal approach creates the climate’
in the classroom.
A corollary of this is that in schools where there is little trust or natural co-operation
between staff and management, the actual blame, in my view lies with the Head; which
implies that often, managers will take their lead in the way they manage from the way in
they are treated by their superiors, and so on, leading up to the top.
If you do have the opportunity to move around schools, you will see this in operation
regularly. As a substitute teacher, you can after a while, get the ‘smell’ of a school almost
before you walk into it and certainly from the moment you walk into the staff area.
You can tell how the Head feels about discipline from the way that the pupils behave
towards each other in the playground. You can tell how the Head manages his team from
the way that staff behave towards each other in the staff room.
Crucially, where you have a Head who fundamentally believes in handing as much control
and autonomy as possible to staff and who trusts them to come in and do a good job every
day, you will find staff and managers who are both relaxed and respectful.
Specifically, management will generally display the following characteristics, many of
which are shared by good teachers:
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•

They will create rapport first and will pace you before they try and lead you. They
will understand that relationships are vital in management and will be friendly and
personable.

•

They will be interested in the views of their colleagues and will respect them by
trying to go for consensus: they will treat adults as adults.

•

They will be in touch with reality and lead by example: (the very best Head I
worked for also taught classes, which earned him tremendous respect amongst the
staff and pupils, because it highlighted his firm belief that he was a teacher first
and there to serve both pupils and teachers, rather than to be a superannuated
administrator.)

•

They will empower people to do their jobs, trust them to do the job and publicly
praise them when they do it well.

•

They will recognize that as leaders of teachers, their job is to make teacher’s lives
easier and so they set up good, workable, teacher-friendly systems for most things,
including discipline systems.

The corollary of this is that, in a school where once again the Head has set the tone and
manages his staff poorly, his managers are likely to behave as many poor teachers would:
•

They will come across as too aggressive and high status without having any interest
in building rapport with you. You are likely to feel that they do not distinguish
between managing children or adults.

•

They will give you instructions rather than ask for your opinion

•

They may micro manage you, implying that they do not trust you to do your job.

•

They will give the strong impression that they dislike and mistrust teachers and do
little to help them but everything to make them ‘accountable’.

GOSSIP, MOANING AND LEAVING
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The question remains then. If you have found yourself in school B, rather than school A,
what do you do?
The reality is that staff in school B will spend an inordinate amount of time, complaining
and gossiping.
Much of this is totally understandable as it acts a psychological pressure valve for people
who are being made ill (as the newspaper survey quoted above suggests) by the lack of
autonomy that they feel in their work.
However, I believe that it is a mistake to feel that this is just a normal workplace activity,
which can go on indefinitely.
My point is that, schools can and do run in this way indefinitely but that your psychological
and physical health is something that you should never take for granted.
Where you have such a demanding profession; to be working in a non-supportive
environment is not a sustainable option in my view.
If you hear yourself gossiping and moaning on a regular basis, I believe that you need to
ask yourself the following questions:
1. Is gossiping and moaning making me feel better or worse?
2. Am I dreading coming into work?
3. Am I the only person feeling this way?
4. Is there a problem with one individual manager or is it systemic?
5. Can I compare with colleagues in other schools?
6. Is my physical and mental health deteriorating?
7. Should I stay here or look for greener pastures?
Obviously, questions five and six are the big ones, but they are the most important in my
view and the most difficult, because when you ask yourself the last question, you have
nothing to go on except your own unhappiness in your current situation.
Perhaps ‘the grass really is greener on the other side? You won’t know until you find out.
Generally life starts to make more sense to us in retrospect. Hindsight is a wonderful thing
and as someone who stayed for too long in a bad situation, I can attest that I haven’t
regretted for a moment leaving the jobs that I left.
The momentum that you create by making a positive decision (and yes, leaving an
unhappy situation is a hugely positive decision) carries you forward to new opportunities
that you can’t possibly imagine now, but which remain closed to you the longer you stay.
One thing that you will need in any move; is faith and confidence in yourself, both of
which are invaluable commodities. Any institution which does it’s best to make you
question these things is not worth working in.
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